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Due to the scarce amount of research and prior literature regarding community 
college student athletes, the experiences regarding this group's athletics, academics, and 
social realms was investigated. This unique group is constantly forced to balance the 
time demands of academics and athletics, among other areas, at a level much more 
different than Division I student athletes. The results of the present study indicated that 
although community college student athletes may not compete at the same level as 
student athletes at the Division I level, the time demands, levels of support received, and 
academic behaviors are all similar in many ways. The majority of community college 
student athletes also viewed themselves as more of an athlete than a student. However, 
academics are by no means taken lightly by the majority of these individuals, as most 
student athletes chose their major for a non-athletics related reason. 
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Each and every college student meets the challenges of balancing several different 
roles in their lives, whether in regards to their social lives or academic studies. Student 
athletes are a subgroup of the college population who are faced with the aforementioned 
roles, in addition to the added weight of athletics. Such demands of their roles in 
athletics include, but are not limited to, the games, practices, training, frequent road trips 
for competition, and early morning workouts. The balance of the commitments to their 
team with the pressures to perform athletically and academically is significant when 
paired with their everyday social experiences as a college student. Community college 
student athletes are perhaps faced with the same challenges as their four-year student 
athlete counterparts, but in different ways and at different performance levels. 
Purpose of Study 
The primary purpose of this study was to investigate the experiences in the 
athletic, academic, and social realms that community college student athletes face. 
Because of the lack of literature focusing on community college student athletes, it is of 
significant importance to study the perceptions of the student athletes throughout their 
college experiences in order to gain a better understanding of this particular group of 
individuals (Hagedorn & Horton, 2009; Horton, 2009; Staurowsky, 2009). This study 
focused on an assessment of what these individuals experience on a day-to-day basis. 
Research Questions 
The following research questions were used to guide the analysis of data: 
Overall College Experience 
Research Question One. To what extent do community college student athletes 
rate their overall college experience? 
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Research Sub-question 1.1. Is there a difference in college student athlete ratings 
of overall experiences when considering gender? 
Research Sub-question 1.2. Is there a difference in college student athlete ratings 
of overall experiences when considering athletic scholarship aid? 
Commitment to College Education 
Research Question Two. How committed are community college student athletes 
to their college education? 
Research Sub-question 2.1. Is there a difference in college student athlete ratings 
of commitment to education when considering gender? 
Research Sub-question 2.2. Is there a relationship between community college 
student athletes' ratings of their commitment to education and athletic scholarship? 
Contribution of Athletics to Student Development 
Research Question Three. How do community college student athletes rate the 
contribution of their participation in athletics in relation to their own personal 
development as a college student? 
Research Sub-question 3.1. Is there a difference in college student athlete ratings 
of the contribution of athletics to their own student development when considering 
gender? 
Research Sub-question 3.2. Is there a difference in college student athlete ratings 
of the contribution of athletics to their own student development when considering 
athletic scholarship aid? 
Academic Behaviors 
Research Question Four. To what extent do student athletes at the community 
college level rate their academic excellence both inside and outside the classroom? 
Support Received 
Research Question Five. What levels of support, both academic and athletic, do 
student athletes believe they receive from their community college, coaches, and/or 
family? 
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Research Sub-question 5.1. Is there a difference in college student athlete ratings 
of perceived support levels when considering gender? 
Research Sub-question 5.2. Is there a difference in college student athlete ratings 
of perceived support levels when considering athletic scholarship aid? 
Participation in Campus and Community Educational Opportunities 
Research Question Six. What are the overall perceptions of the ability to 
participate in campus and community educational opportunities for college student 
athletes? 
Time Demands of Being a Student Athlete 
Research Question Seven. What do community college student athletes report as 
the required number of hours, days, and weeks spent fulfilling the everyday routine of 
being a student athlete? 
Research Sub-question 7.1. Is there a difference in college student athlete ratings 
of time demands when considering gender? 
Research Sub-question 7.2. Is there a difference in college student athlete ratings 
of time demands when considyring athletic scholarship aid? 
Significance of Study 
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As previously mentioned, this study is of significant importance because of the 
complex lives of student athletes. A great deal of research has been focused on the 
experiences of athletes at the Division I level, but little attention has been given to student 
athletes at the community college. The question that arises is what the perceptions of 
these students are before they take a step onto campus and what becomes of their college 
experience as both a student and an athlete for the college. 
Limitations of Study 
There are some limitations of this study that should be noted. The study was 
conducted at two Midwestern community colleges, so the sample size will be limited. 
Another limitation of the study is that the instrument was designed for Division I athletes. 
Because student athletes at a community college differ in some regard to_ those athletes at 
a Division 1 university, another major limitation exists. An additional limitation is that 
the coaches' perceptions are not measured in this study. A comparison as to what was 
promised in the recruitment process versus what became a reality from the perceptions of 
both the athletes and coaches cannot be made. Also limited is the number of experiences 
that first-year freshmen have been exposed to. Because the study was conducted only 
two months after the academic year began for these individuals, the experiences they had 
faced at that point in their collegiate careers were limited or possibly even inexistent in 
certain areas, potentially resulting in very different experiences than the sophomore-level 
student athletes. 
Definitions of Terminology 
Athletic Scholarship: "any financial assistance awarded to the student-athlete, 
from any source, because of his/her athletic capabilities and is considered to be counter 
under Article V, Section 19. The Letter of Intent/Scholarship Agreement Form shall be 
prescribed by the NJCAA and shall be in effect for one (1) academic year" (NJCAA, 
2012). 
Academic Year: "August 1st to July 31st of the following year" (NJCAA, 2012). 
Community College: "Community college missions have basic commitments to: 
serve all segments of society through an open-access admissions policy that offers equal 
and fair treatment to all students; a comprehensive educational program; serve its 
community as a community-based institution of higher education; teaching; lifelong 
learning" (American Association of Community Colleges, 2013). 
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NCAA: The National Collegiate Athletic Association (NCAA) is the organization 
that governs college athletics. 
NJCAA: The National Junior College Athletic Association is the organization that 
governs community college athletics, with a mission statement that reads, "The purpose 
of this corporation shall be to promote and foster junior college athletics on intersectional 
and national levels so that results will be consistent with the total educational program of 
its members" (2013 National Junior College Athletic Association, 2013). 
National Letter of Intent: The Letter of Intent is an institutional letter awarded for 
a maximum of one (1) year (NJCAA, 2012). 
Official Visit: "An institution may pay for one visit to its campus by direct route 
of a prospective student athlete for a stay not to exceed two (2) days and two (2) nights. 
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The paid visit must be limited to the campus and local community where the college is 
located. A student-athlete must have completed his/her junior year in high school in order 
to receive an official recruiting visit by a member NJ CAA college" (NJCAA, 2012). 
Practice: "any meeting; activity; or instruction involving sports-related 
information and having an athletics purpose; held for one or more student-athlete at the 
direction of; or supervised by; any member or members of an institution's coaching staff' 
(NJCAA, 2013). 
Recruitment: "any solicitation of a prospect or a prospect's relatives (or legal 
guardians) by an institutional staff member or by a representative of the institution's 
athletics interests for the purpose of securing the prospect's enrollment and ultimate 
participation in the institution's intercollegiate athletics program" (NJCAA, 2012). 
Self-Efficacy: "people's beliefs in their capabilities to exercise control over their 
own functioning and over events that affect their lives. Beliefs in personal efficacy affect 
life choices, level of motivation, quality of functioning, resilience to adversity and 
vulnerability to stress and depression. People's beliefs in their efficacy are developed by 
four main sources of influence. They include mastery experiences, seeing people similar 
to oneself manage task demands successfully, social persuasion that one has the 
capabilities to succeed in given activities, and inferences from somatic and emotional 
states indicative of personal strengths and vulnerabilities" (Bandura, 1994). 
Overview of Study 
This study explored the lives of community college student athletes through 
examination of the academic, athletic, and social experiences while immersed in their 
college sports. Through a quantitative approach, the current study will attempt to better 
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understand the everyday experiences of community college student athletes. Chapter one 
contains an introduction of the topic, including the statement of purpose, research 
questions that guide the study, several limitations of the research, followed by definitions 
of terminology used within the study. Chapter two consists of a review of the literature 
of everyday experiences of student athletes. The attention will be focused on student 
athletes in community colleges and the recruitment process they experience, in addition 
to their academics, social experiences, and college sports. Following, Chapter III outlines 
the methodology of the present study. Chapter IV then discusses the results of the study, 
and Chapter V concludes with an exploration of the final conclusions and 
recommendations. 
Chapter II 
Review of Literature 
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In order to better understand the everyday experiences of community college 
student athletes, this review of the literature will further explore the recruitment process, 
academic success, athletic involvement, and social experiences of this particular group of 
individuals. Also to be reviewed are the two institutions to be studied, including the size 
of each community coliege and the sports governed by the National Junior College 
Athletic Association at each. The review then concludes with a chapter summary. 
Recruitment Process 
Schneider and Messenger (2012) compiled a plethora of data to support their 
study of the recruitment of hockey players. They found several different studies in which 
each principle researcher studied samples of athletes in different sports or at different 
division levels. In a study of 457 female volleyball players, Reynaud (1998) found that 
the top reasons were selecting a particular institution were the offering of a scholarship, 
academic reputation, the head coach, availability of preferred major, and players on the 
present team. Gabert, Hale, and Montalvo (1999) also examined the most influential 
factors for recruitment across different division levels, but instead the sample included 
only first-year student athletes. They found that the head coach, school location, 
opportunity to play, program degrees offered, and academic support services were all 
among the top reasons why the student athlete chose their particular institution. In 
Schneider and Messenger's (2012) study, the results indicated that the ice hockey players 
surveyed were influenced most by the perceived opportunity to play immediately, 
athletic-related financial aid, and perceived future professional sport playing 
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opportunities. It is clear that the reasons differ for student athletes across different sports 
as well as across different division levels. That is why it is beneficial for coaches and 
recruiters to be mindful of what potential prospects are looking for in a particular 
institution. Although some of the above influential factors may be similar in some 
respect, if the recruitment team is attentive to the needs of potential recruits particular to 
their own institution, they may have a clear advantage on their competition (Schneider & 
Messenger, 2012). 
Because of a variety of factors, athletic programs of community colleges offer . 
recruitment incentives different than those of four-year institutions, some of which are 
"less glamorous." For example, community colleges most often do not get to boast perks 
such as packed stadiums, endorsements, or television contracts (Upthegrove, Roscigno, 
and Charles, 1999). The question may then be focused on why student athletes choose to 
enroll at community colleges instead of four year institutions. From the context of a 
community college, what matters is providing opportunities for all students, encouraging 
students to participate in co-curricular activities, and giving students the chance to make a 
new start in their academics (Boulard, 2008; Castaneda, Katsinas, & Hardy, 2006; 
London, 2001). Furthermore, Casteneda, Katsinas, and Hardy (2006) found that the 
athletic programs of community colleges also strive to enhance the athletic and academic 
skills of student athletes through participation in college-level sports, thus building social 
capital. On the other hand, it is important to take note of the reasons why the student 
athletes choose to attend a two-year community college as opposed to a four-year 
institution. Horton (2009) examined the factors that influenced students to choose a 
community college: 
Their reasons for attending a community college included the ability to stay at 
home while attending college, less expensive tuition, a higher level of comfort 
with a smaller institution, reservations about personal preparedness to be 
successful at a large college or university, and the opportunity to continue their 
dream by participating in athletics (p. 21 ). 
This researcher also found that a major reason why the community college student 
athletes whom he studied chose to attend a community college related mostly to the 
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comfort level that students felt when connecting with faculty members, in addition to the 
close relationships that the faculty established with their students. This was all based 
around the class size difference. Students chose to begin at a two-year institution because 
they knew the faculty-student ratio was much smaller and would provide more interaction 
with professors (Horton, 2009). 
More often, studies focus on the recruitment strategies of prospective student 
athletes than the perceptions of student athletes throughout the recruitment process. 
However, one study examined the confusions and misperceptions of student athletes that 
may occur during this time. Kaburak:is, Pierce, Cianfrone, and Paule (2011) found that 
student athletes often felt confused and unclear when reading through and signing the 
consent form documents on a yearly basis. This confusion mostly refers to the sections 
about financial aid, the limits of their awarded scholarship, and the endorsement of 
commercial products. In addition, many of the student athlete respondents in the study 
reported the desire for a higher scholarship amount, or additional compensation. 
Wolverton (2011) wrote an article in the Chronicle of Higher Education about the 
viewpoint of student athletes who described their own recruitment process. The article 
begins with a quote from a lineman football player stating, "We see right through all the 
lies." Another former high school recruit stated in the article that coaches told him that 
they would make adjustments to the offense to better enhance his own style, but that 
promise never did come to reality. 
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In opposition to the reports of Kaburakis et al. (2011) and Wolverton (2011 ), one 
survey sampled a host of current college student athletes at the time about their 
perceptions and feelings of the recruitment process for them. Only a few disagreed that 
"the institutions they now attend were fairly portrayed to them during the recruitment 
process," while the majority of the nearly three hundred student athletes who were 
surveyed did agree that the institution was portrayed in a fair way. However, some 
athletes reported feeling very pressured to sign early, thus feeling as if the entire 
experience was unsettling, difficult, and unclear (Sander, 2008). 
Academic Success 
The admission policies, academic experiences, and success of the student athletes 
in the classroom are some of the most greatly debated topics in the research on student-
athletes (Potuto & O'Hanlon, 2007; Umbach, Palmer, Kuh, & Hannah, 2006). Umbach, 
Palmer, Kuh, and Hannah (2006) debate that some institutions have enrolled student 
athletes who would not otherwise be qualified for the particular institution because of 
their low high school grade point average, ACT or SAT score, or other criteria. 
However, they were admitted based on their athletic performance and potential for 
athletic success. They go on to mention that these students who are admitted based on 
their athletic abilities often fall behind in the classroom and are unable to meet the 
academic requirements of their professors. They argue that those who suffer in the 
classroom are sometimes still allowed to participate in their sport, regardless of poor 
academic performance. 
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The case may be different, though, in regards to student athletes enrolled at 
community colleges. Doughtery (1994) explains in Chapter One of his book, The 
Contradictory College: The Conflicting Origins, Impacts, and Futures of the Community 
College, that the overwhelming majority of community colleges have an "open door" 
admissions policy, meaning that the only requirement for admission is typically a high 
school diploma or be eighteen years of age. Students who want to compete in 
intercollegiate sports at the community college level do not face the same admissions 
policies as they would when applying for a four-year institution. That being said, the 
reasons why student athletes choose to attend a community college may differ greatly 
from student athletes who choose to participate in athletics at a four-year institution. 
A great deal of research has found that athletes are often synonymized with 
academic underachievement (Mangold, Bean, & Adams, 2003; Knapp & Raney, 1988; 
Sawyer, 1993) .. Studies conducted by Knapp and Raney (1988) and Sawyer (1993) 
propose the idea that student athletes often times will enroll in "easier" classes so that 
they can increase their chances of success and also increase their grade point average in 
order to remain academically eligible for participation in their sport(s). Both studies also 
found that student athletes earn more credits in physical education degree programs, 
which are programs that, on average, have higher earned grades than any other offered 
courses on campuses. Another researcher proposed that many student athletes are faced 
with course selection challenges, more often selecting courses that work with their busy 
schedule instead of choosing classes tailored to their interests (Harmon, 2010). 
In opposition, the goal of a study completed in 2002 by Palomar College in 
California included monitoring the academic performance of student athlete groups with 
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their non-athlete counterparts who also enrolled full time at the community college. The 
results indicated that student athletes earned more Associate's degrees, had higher 
retention rates, and completed their academic degrees in less time than the full-time 
students who did not participate in athletics for the college. Another result of this study 
shows that 21 percent of student athletes, in comparison to 4 percent of the non-athletes, 
earned an Associate's degree by their fifth semester (Palomar College, 2002). 
Another argument among researchers is the idea that, too often, "athlete" is put 
before "student." With a demanding schedule of games, practices, and other required 
activities, less attention is given to the student's academics. In a survey completed by 
Potuto and O'Hanlon (2007) of student athletes from 18 Division I universities, they 
discovered that some student athletes view themselves more as an athlete than a student. 
However, in a different study conducted by Horton (2009), he found that students felt as 
if their academics supersede the sport in which they participate. In relation, the stronger 
of a relationship they had with their team and coaches correlated with a commitment to 
succeed in the classroom. Therefore, the proposed questions address the ideas of whether 
the university, athletic department, and coaches are to blame for less attention on 
academics, or if some students personally feel as if athletics are more important, thus 
devoting less time and focus to their classes and studies (Simons, Bosworth, Fujita, & 
Jensen, 2007). 
Academic support systems are in place to serve the needs of student athletes and 
can range from school to school. Many institutions provide athletic advisors, study 
tables, and/or a plethora of tools and resources to increase the academic success of their 
student athletes. C. Keith Harrison (1995, 2002) designed a program called "Scholar-
14 
Baller" to improve the academic success of student athletes. The Scholar-Baller team is 
comprised of educators, practitioners, researchers, and professional athletes, who all work 
together with institutions across the nation to provide academic support in the forms of 
curricula, assessment, and training. In a conceptual model created by Comeaux and 
Harrison (2011), the principles of the Scholar-Baller program are combined with a more 
holistic perspective (Figure 1 ). 
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The two researchers illustrate that background influences such as high school grade point 
average, parent level of education, and educational experiences outside the classroom are 
correlated with a balance between academics and athletics. The main principle of this 
model is that several factors play into the academic success of student athletes, and, 
therefore, it is crucial to examine the larger picture. Individual characteristics, the 
environment, and academic systems in which the student athlete operates all come into 
play. 
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Horton (2009) suggests three main ideas that are critical in improving the 
synergistic culture of both athletics and academics of an institution. These suggestions 
include: 
Investment in athletic and academic support staff to ensure student athletes are on 
track to accomplish their goals, whether degree attainment, transfer, or 
professional development; Provision of available funds for resources for both 
students and student athletes, which include but are not limited to counseling 
(academic and personal), tutoring, and personal growth and development 
workshops; and Encouragement of faculty to be actively involved in the athletic 
program and in the lives of student athletes as tutors, advocates, and faculty 
representatives to the athletic department (p. 25). 
Through Horton's (2009) research of interviews with seventeen student community 
college student athletes, he was able to make such suggestions based off of the 
testimonies from the sample. This researcher also suggests that value of athletic 
programs found at the community college level cannot be measured by dollars, but rather 
the inexplicable experiences that the students gain from such athletic, social, and 
academic experiences. 
The four different athletic governing boards, which oversee the athletic programs 
at community colleges, include the American Indian Higher Education Consortium 
Athletic Commission (37 member institutions representing close to 1,000 athletes), the 
California Community College Athletic Association Commission on Athletics (CCCAA; 
143 member institutions representing close to 25,000 athletes), the Northwest Athletic 
Association of Community Colleges (NW AACC; 36 member institutions representing 
close to 3,600 athletes), and the National Junior College Athletic Association (NJCAA; 
530 institutions representing close to 50,000 athletes). Because this particular study is 
sampling two Midwestern community colleges whose athletic programs are both 
governed by the National Junior College Athletic Association (NJCAA), the attention 
will only be focused on this governing board and its policies and procedures (National 
Junior College Athletic Association, 2013). 
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The NJ CAA most certainly takes the academic studies of its student athletes very 
seriously. On the NJCAA website, the eligibility pamphlet is readily accessible for any 
student athlete, coach, administrator, parent, or any other person interested in the rules. 
The pamphlet, titled, "Eligibility Rules of the National Junior College Athletic 
Association," (2012) clearly states the academic requirements necessary for eligibility on 
a sport team. This pamphlet breaks it down by the required semester hours, minimum 
GP A, and approved degree-seeking programs by the quarter, semester, and year. 
Policies are continuing to be refined in regards to the matriculation process of 
student athletes at two-year schools who desire to transfer and continue their athletic 
career at a four-year institution. Both the types ofrequired coursework and also the 
number of courses were reviewed and revised in 2008 with revisions in the policy made 
by the NCAA. Storch and Ohlson (2009) believe that these policy changes will likely 
result in a continual growth of enrollment at the community college of student athletes. 
Athletic Experiences 
Student athletes certainly are a heterogeneous group of individuals who 
experience the same academic and social adjustments to college as their non-student 
athlete counterparts. However, the added demands of athletics are something that sets 
them apart. Athletes are constantly forced to balance loaded class schedules with 
practices, games, travelling, and team meetings. Eitzen (2009) and Wolverton (2008) 
discovered that an average week consists of more than forty hours of sport-related 
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activities for student athletes. These hours do not include the academics, social life, and 
other activities that this group of students is also responsible for. 
As mentioned previously, a large debate in the field of collegiate athletics is the 
concept of a "student athlete." Those who evaluate are often split in their opinions of 
whether the "student" does indeed come before "athlete" in terms of importance. Potuto 
and O'Hanlon (2006) found that a greater portion of Division I student athletes did view 
themselves more as an athlete than a student. Likewise, Adler and Adler (1991) found in 
their qualitative study over a four-year period that due to several barriers, such as sport 
demands and sport-related expectations, students often felt it was more important to focus 
on their sport of choice, leaving their academics on the backburner. Davis (1991) quotes 
the well-known football coach of the University of Alabama, Paul "Bear" Bryant in his 
thoughts about the "student versus athlete" topic: 
I used to go along with the idea that football players on scholarship were "student-
athletes," which is what the NCAA calls them. Meaning a student first, an athlete 
second. We were kidding ourselves, trying to make it more palatable to the 
academicians. We don't have to say that and we shouldn't. At the level we play, 
the boy is really an athlete first and a student second (p. 753). 
This quote illustrates the added pressures that student-athletes may feel from their 
coaches. If a coach illustrates to his team that being an athlete is more important than 
being a student, often times the student athlete will often fill the roles that is expected of 
them. 
In Zajacova, Lynch, and Espenshade's (2005) article titled, "Self-efficacy, stress, 
and academic success in college," the focus of the research was centered on the idea that 
academic success in college is affected by self-efficacy and stress levels. For a student 
athlete, stressors may include, but are not limited to, anything concerning practices, 
games, the probability of starting or getting playing time, adapting to the college 
environment, homework, and/or balancing school with sport. The researchers state that 
the higher amount of stress levels a student is faced with, the less of a chance for 
academic success. However, they found that self-efficacy was a better predictor for 
academic success. That being said, if a coach tells his student athletes that being an 
athlete is most important, the student may live up to these expectations, thus struggling 
more in the classroom. 
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The relationship that student athletes have with their coaches is perhaps one of the 
most influential and meaningful relationships they might have during their collegiate 
careers. On the flip side, it could also be devastating and inefficient. According to 
Jowett and Cockerill (2003), this relationship affects athletes not only in their athletic 
performance but also as a person developmentally. Such relationships can become a 
source for stress and distraction from daily tasks. They propose that this interpersonal 
relationship between coach and student athlete is based on three variables: 
Complementarity, Closeness, and Co-orientation. As defined by the researchers, 
Complementarity consists of "the type of interaction that the coach and athlete engage in" 
(p. 315). Closeness is referred to as "the emotional tone that coaches and athletes 
experience and express in describing their athletic relationships" (p. 315). Lastly, Co-
orientation is defined as, "when relationship members have established a common frame 
of reference, namely shared goals, beliefs, values, and expectations" (p. 315). Their 
study confirmed the quality (positive or negative) of these three variables on a coach-
player relationship, along with the quantity or frequency of the variables. 
Gender equity is another hot topic in the field of collegiate athletics and is one 
that has been evaluated at the community college level as well. Although the population 
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of female to male in colleges and universities across the nation is 55 percent and 45 
percent respectively, the percentages of student athletes in regards to gender is inverse. 
Sixty-three percent of all collegiate athletes are male, and 3 7 percent are female, 
according to the Equity in Athletics Data Analysis (EADA). Although schools certainly 
strive to meet Title IX requirements, there is still a gender athletic equity gap of 18 
percent (Staurowsky, 2009). Taking these numbers, it is worthy to note that the athletic 
opportunities and experiences faced by female student athletes may differ greatly than 
those of their male counterparts due to this gender equity gap. 
Social Experiences 
Because of the time demands in which student athletes are faced, the social 
experiences of this group of individuals differ greatly from their non-athlete counterparts. 
Many researchers found that the social experiences, including relationships with non-
athlete peers, group work in class, and extracurricular activities, are positively related and 
necessary for academic success (Astin, 1996; Pascarella & Terenzini, 1991). However, 
Harmon (2010) states that due to the time demands, student athletes are often unable to 
experience co-curricular clubs, organizations, and activities other than the sport in which 
they participate, in addition to the exploration of their personal identity. Because of this, 
they are physically and socially isolated from their non-athlete peers. Student affairs 
practitioners and educators should examine ways in which support can he provided to 
student athletes in order to engage them in socialization with non-athletes on campus. C. 
Keith Harrison (1995, 2002) is in agreement about the importance of social interaction 
when he discusses the concept in his Scholar-Baller program, as previously mentioned. 
Social integration is highlighted in the model underneath the category, "college 
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environmental factors," when Harrison describes that the college environment is one that 
is complex. Student athletes must become involved in both the social and academic 
domains in order to succeed and graduate from college. In fact, Harrison's model 
illustrates that the interactions a student athlete has with the social environment of a 
college campus is perhaps most important in determining academic success (Comeaux & 
Harrison, 2011). 
Researchers continue to find alarmingly high numbers of alcohol consumption 
among college student athletes. The NCAA has conducted a study of substance use and 
abuse habits of college student-athletes every four years since 1997. Participants of the 
2009 study included completed surveys from a total of20,474 student athletes. The 
results indicate that 83.1 % of the respondents indicated consuming alcohol beverages in 
the last twelve months. This was a 2.6% increase from the 2001 study, and a 5.6% 
increase from the 2005 study. The researchers also found that 49% of the respondents 
who reported the use of alcohol also reported drinking five or more drinks in one sitting. 
Also interesting is that in the more recent study, 54% of the respondents reported 
drinking alcohol both during the competitive season and also the off-season (Bracken, 
2012). Wilson, Pritchard, and Schaffer (2004) discovered in their research that both 
gender and athletic status influenced the motives of drinking alcohol. They found that 
athletes were more likely to drink for social reasons than non-athletes were. When 
examining coping mechanisms, these researchers also found that female athletes showed 
a strong relationship between the frequency of consuming alcohol and using alcohol to 
cope or "to feel better" and "to get through the problem." 
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Chapter II Summary 
Chapter II reviewed prior literature and research regarding student athletes at the 
collegiate level. Included in this chapter were the recruitment process these individuals 
experience, academic success, athletic experiences, and social experiences. Chapter III 
discusses the methodology of the present study, including the design, instrumentation 
utilized, sites, treatment and analysis of data, and limitations of the study. Chapter IV 
then follows with a discussion of the results of the study, and Chapter V concludes with a 




This chapter provides a detailed description of the methodology used to conduct 
the study. The methodology selected is replicated from a study completed by Samad 
(2011) and is used to explore the academic, athletic, and social experiences of community 
college student athletes. 
Design of Study 
This study utilized a quantitative approach. In order to analyze the experiences 
that community college student athletes face, a survey was used that was created and 
implemented by Potuto and O'Hanlon (2006). In their study, a grant received by the 
National Collegiate Athletic Association allowed them to develop the survey titled the 
"National Study of Student Athletes Regarding Their Experiences as College Students. 
Their finished product includes a wide array of questions covering topics such as "overall 
educational experiences, athletics participation, student-athlete experiences, and 
assessments oftradeoffs caused by athletics participation" (Potuto & O'Hanlon, 2006). 
This survey was initially created to assess such experiences of student athletes enrolled at 
Division I schools, so a few minor adjustments were made to relate better to the 
experiences of community college student athletes. Such adjustments include editing key 
words in the survey questions to state "community college" in place of "four-year 
institution." 
Site 
This study was conducted at two public community colleges located in the 
Midwest. According to the Illinois Community College Board (ICCB), one of the 
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community colleges had an annual headcount enrollment of 24,330 students in 2012. 
The ICCB reports that the other institution enrolled 24,014 students in that same year. At 
the larger-sized (in terms of headcount enrollment in 2012) community college, four out 
of the five athletic teams representing the college were NJCAA Division I (Men's 
Baseball, Men's Basketball, Women's Softball, and Women's Volleyball), with the fifth 
sport participating at the NJCAA Division II level (Women's Basketball). The smaller-
sized (in terms of headcount enrollment in 2012) community college of the two had six 
out of its eight total athletic teams performing at the NJ CAA Division II level (Men's 
Baseball, Men's Basketball, Men's Golf, Women's Basketball, Women's Softball, and 
Women's Volleyball), with the other two athletic teams competing at the Division I level 
(Men's and Women's Soccer). The two community colleges were in separate athletic 
conferences, but have competed against each other both in regular season and previously 
during post-season play (National Junior College Athletic Association, 2013). 
Participants 
The survey was distributed to nearly all student athletes enrolled at the two 
separate community colleges. The men's basketball team at one institution declined to 
participate, and three individuals were not present due to illness from different teams. 
One institution had almost one hundred student athletes, and the other community college 
signed closer to one hundred fifty student athletes. Surveys were distributed by the 
primary researcher during the fall academic semester of 2013, specifically from October 
1 to October 30, to the participants during individual team meetings. Each participant 
was provided a consent form prior to completion of the survey, and the signed consent 
forms were collected separately from the surveys. The only requirement to participate in 
the survey was for the participant to be a currently enrolled student athlete at the 
community college at the time of the survey. 
Treatment of Data 
Once the data had been collected, access to the data was limited to the principal 
investigator, or primary researcher, and the thesis committee. The data was kept in a 
secure location with the primary researcher and will be destroyed after three years to 
ensure the confidentiality of the participants involved. 
Data Analysis 
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The survey data was downloaded into SPSS 20 (Statistical Package for Social 
Sciences) for data analysis. Frequencies were used to explore the demographics of the 
participants. The major themes that were explored include experiences from their 
academic curriculum, their athletic experiences at the institution, and social experiences 
throughout their collegiate career. In addition, any differences based on gender and the 
receipt of athletic scholarship aid were explored. Such relationships were analyzed using 
t-tests in the statistical software program, based upon the numerical amount of options the 
participants were provided for each question. After the analysis of the data was 
complete, the researcher then concluded with suggestions for future research and also 
suggestions for the administration, coaches, and staff who work with these individuals. 
Limitations of Study 
There are some limitations of this study that should be noted. The study was 
conducted at two Midwestern community colleges, so the sample size was limited. 
Another limitation of the study is that the instrument was designed for Division I athletes. 
Because student athletes at a community college differ in some regard to those athletes at 
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a Division I university, a major limitation exists. An additional limitation is that the 
coaches' perceptions are not measured in this study. A comparison as to what was 
promised in the recruitment process versus what became a reality from the perceptions of 
both the athletes and coaches cannot be made. Also limited is the number of experiences 
that first-year freshmen have been exposed to. Because the study was conducted only 
two months after the academic year began for these individuals, the experiences they had 
faced at that point in their collegiate careers were limited or possibly even inexistent in 
certain areas, potentially resulting in very different experiences than the sophomore-level 
student athletes. 
Chapter III Summary 
Chapter III outlined the methodology of the present study. Included in this 
chapter were the design of the study, instrumentation utilized, the sites of the data 
collection, treatment of data, the analysis of data, and limitations of the study. Chapter 





Provided in this chapter are the findings from the survey that student athletes who 
are currently enrolled at the two community colleges completed. In order to analyze the 
experiences of community college student athletes, the participants in the study were 
asked to complete a survey gauging the athletic, academic, and social realms of the 
student athlete. The statistical tests that were run in SPSS as mentioned in the Chapter III 
were used to evaluate relationships in the data. 
The Survey 
For this study, a quantitative approach was utilized via a survey titled the 
"National Study of Student Athletes Regarding Their Experiences as College Student," 
which was created and implemented by Potuto and O'Hanlon in 2006. In their study, a 
grant received by the National Collegiate Athletic Association allowed them to develop 
and implement this survey. Their finished product includes a wide array of questions 
covering topics such as "overall educational experiences, athletics participation, student-
athlete experiences, and assessments of tradeoffs caused by athletics participation" 
(Potuto & O'Hanlon, 2006). The survey was initially created to assess such experiences 
of student athletes enrolled at Division I schools, so a few minor adjustments have been 
made to relate better to the experiences of community college student athletes, after 
obtaining full permission from the two professors at the University of Nebraska-Lincoln. 
Participants included 217 student athletes currently enrolled at the two selected 
community colleges. Of the 143 student athletes at the smaller institution with eight total 
collegiate sports, 141 (99%) participated in the survey. The larger institution currently 
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enrolls 96 student athletes, of which 76 (79%) were participants in this study. The men's 
basketball team of this larger community college opted out of the study. Each survey 
contained 65 questions regarding personal demographics and the experiences they 
encounter both as a student and an athlete at their particular institution. 
The first eleven questions of the survey inquired about the demographics, or 
personal attributes, of the participants of the study. Specifically, the following were 
examined in this section of the survey: gender, class standing, racial and ethnic 
background, primary sport of participation, plans to transfer to a 4-year college or 
institution, plans to participate in athletics at transfer institution, financial aid, distance 
from permanent address, primary reason for recruitment, and expectation levels of the 
institution. The following five questions (12-16) addressed the participants' overall 
college experience. Questions 17 and 18 inquired about the student athletes' commitment 
to college education, while questions 19-22 examined the contribution of athletics to 
student development. Academic behaviors are the theme of the next 13 questions (23-
35), and the next section is comprised of questions 36-48, which asked questions about 
the levels and sources of support the student athletes feel they receive. The opportunity 
and availability to participate in campus and community educational opportunities are 
explored in the next section of questions, numbered 49-57, while questions 58-65 
conclude the survey with inquiries about the time demands they face as an athlete at a 
community college. 
Results 
The research questions that guided this study were developed to investigate the 
experiences of student athletes at the community college level. Each question was 
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evaluated based on the participants' answers to the survey, and the results of this study 














As indicated in Table 1, a total of 108 males participated in the survey, and the 
remaining 109 participants were females. It is apparent that the percentages of males and 
















The three response options that were provided to the participants when asked to 
select their current class standing were the following: Freshman, Sophomore, and Other. 
The majority of student athletes selected either Freshman or Sophomore as their current 
class standing, representing 99 .1 % of the participants. Two student athletes selected 
"Other," as their class standing, both indicating Junior-level statuses. When further 
evaluating the results as demonstrated in Table 2, the Freshmen participants represented a 
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Asian 
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No one reported having a racial background of American Indian or Alaska Native, 
Asian, or Native Hawaiian or Other Pacific Islander. The greatest portion of student 
athletes (86.6%) surveyed identified as White, while 10.0% identified as Black or African 
American, and the remaining 3.5% identified as Multi-racial by selecting more than one 




Yes - Hispanic or Latino 








In regards to reported Ethnicity, 13. 7% of the student participants identified as 
Hispanic or Latino. The remaining 182 student athletes, accounting for 86.3% reported 




Resl!onse Ol!tions Frequency Valid Percent 
Baseball 65 30.0 
Men's Basketball 15 6.9 
Men's Golf 8 3.7 
Men's Soccer 18 8.3 
Softball 38 17.5 
Volleyball 26 12.0 
Women's Basketball 27 12.4 
Women's Soccer 20 9.2 
n=217 
Table 5 represents the primary sport in which the individuals participate at their 
community college. The baseball student athletes account for the greatest portion of 
those surveyed with 30.0%, followed by softball with 17.5%, women's basketball at 
12.4%, volleyball with 12.0%, women's soccer with 9.2%, and men's soccer with 8.3%. 
Men's basketball and men's golf accounted for the smallest represented groups in number 
with 6.9% and 3.7% respectively of the total number of student athletes taking part in the 
paper survey. 
Table 6 




Plans to Transfer 




Plans to Participate in Athletics 




Table 6 represents two separate survey responses. Student participants first 
selected whether or not they plan to transfer to a four-year college or university after they 
finish their classes at the community college. They were then queried about their plans to 
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participate in athletics if they do indeed plan to transfer after course completion at the 
community college. Most students (97.2%) plan to transfer to a four-year institution, 
opposed to the 2.8%, or 6 student athletes, that do not plan to transfer. Of those students 
who see transferring as the option in their future, 81.1 % would like to continue 
participating in varsity athletics at the four-year college or university. Forty students 
(18.9%) did not plan to continue participation in collegiate athletics at their next chosen 
institution. 
Table 7 











The data in Table 7 illustrates the numbers and percentages of student athletes 
who do and do not receive athletic aid from their institution. The majority (83. 7%) 
selected "Yes," indicating that they do receive an amount of athletic aid, while the 
remaining 16.3% (35 student athletes) stated that they were not awarded any type of 
athletic aid. 
Table 8 
Proximity of Community College from Home 
Response Options Frequency Valid Percent 
5 miles or less 19 8.8 
6-10 miles 15 6.9 
11-50 miles 46 21.3 
51-100 miles 28 13.0 
101-500 miles 78 36.1 
Over 500 miles 30 13.9 
n=216 
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Exactly one-half of the participants (50.0%) indicated that their hometowns were 
more than 100 miles away from the community college at which they are enrolled. Most 
(36.1 %) of these individuals specifically identified residing a distance somewhere 
between 101-500 miles away from the school. A smaller portion (15.7%) of those 
surveyed reported that the community college is located 0-10 miles from their 
hometowns. Other response options include 11-50 miles and 51-100 miles, which 21.3% 
and 13.0% respectively selected as the range of distance from the community college to 
their hometown. 
Table 9 
Primary Reason to Enroll at Chosen Community College 
Response Options Freguencl'. Valid Percent 
The offering of a scholarship 123 57.2 
Academic reputation of school 3 1.4 
Head coach 4 1.9 
Availability of preferred major 6 2.8 
Players on the present athletic team 3 1.4 
School location 17 7.9 
Opportunity to play 58 27.0 
Academic support services offered by school 1 0.5 
n=215 
When participants were asked to select the primary reason for enrolling at their 
chosen community college, the top three reasons included the offering of a scholarship 
(57.2%), opportunity to play (27.0%), and school location (7.9%). Less frequent 
response options included availability of preferred major (2.8%), head coach (1.9%), the 
academic reputation of the school (1.4%), players on the present athletic team (1.4%), 
and academic support services offered by the school (0.5%). 
Table 10 
Community College Expectations 
Response Options 
Not met my expectations 
Met my expectations 










Student participants were asked to rate their expectations of the community 
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college in which they are currently enrolled. A total of 93 .1 % believe that the institution 
has either met or exceeded their expectations, 68.4% of those indicating specifically that 
the school has "Met my expectations." Fifteen student athletes (7.0%) did not feel as if 
their expectations of the community college have been met. 
Overall College Experience 
Research Question One: To what extent do community college student athletes 
rate their overall college experience? 
In order to make suggestions to the initial research question, the frequencies of 
survey questions twelve through sixteen were examined. 
Table 11 
Survey Question #12: "lf I could start over again, I would still attend this community 
college." 
Response Options Frequency Valid Percent 
Strongly Disagree 8 3.7 
Disagree 13 6.0 
Somewhat Disagree 14 6.5 
Somewhat Agree 51 23.6 
Agree 83 38.4 
Strongly Agree 47 21.8 
n= 216 
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The majority of the participants believe that if they had the chance to start over 
again in the pursuit for higher education, they would still attend their selected community 
college. The chart indicates that 83.8% of the community college student athletes 
surveyed agreed in some capacity that they would still attend their community college. 
Fifty-one (23.6%) of those student athletes surveyed "Somewhat Agreed" that they would 
re-enroll at their institution. The remaining 16.2% did not agree with this statement. If 
provided the opportunity to start over, they would not attend the same community college 
that they are currently enrolled at. 
Table 12 
Survey Question #13: "How satisfied are you with your educational experiences?" 
Response Options Frequency Valid Percent 
Completely Dissatisfied 0 0.0 
Dissatisfied 2 0.9 
Somewhat Dissatisfied 11 5.1 
Somewhat Satisfied 41 19.0 
Satisfied 124 57.4 
Strongly Satisfied 38 17.6 
n=216 
As noted in the table above, the majority of the student athletes responded that 
they are "Somewhat Satisfied," "Satisfied," or "Completely Satisfied" with their 
educational experiences thus far, accounting for 94.0% of the total responders. Of the 
94.0% who are at least somewhat satisfied with their educational experiences, the largest 
number came from those who reported being "Satisfied." A total of 13 community 
college student athletes surveyed (6.0%) responded to the question as being either 
"Dissatisfied" or "Somewhat Dissatisfied" with their educational experiences at their 
particular community college. 
Table 13 
Survey Question # 14: "Reflecting on your college education thus far, how do you feel 
about the overall education you have received?" 
Res(!onse O(!tions Frequency Valid Percent 
Very Negative 0 0.0 
Negative 1 0.5 
Somewhat Negative 7 3.3 
Somewhat Positive 47 21.9 
Positive 118 54.9 
Very Positive 42 19.5 
n=215 
When asked to reflect on their college education, the participants rated their 
feelings about the overall education they have received thus far on a scale from "Very 
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Negative" to "Very Positive." Eight community college student athletes (3.8%) reported 
that the education they have received thus far at their particular institution as being 
"Negative" or "Somewhat Negative," with the majority of those 8 participants responding 
"Somewhat Negative." The remaining 96.2% stated that they feel positive in some 
capacity about the overall education they have received thus far, with a greater portion 
(54.9%) responding "Positive." 
Table 14 












As indicated in the table above, 95.4% of the community college student athletes 
participating in the survey reported that they are indeed having a well-rounded 
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educational experience. Ten of the participants, accounting for 4.6% of the total sample, 
do not believe their educational experience at the community college is well-rounded. 
Table 15 
Survey Question # 16: "My overall education has prepared me well for life after 
graduation. " 
Res~onse O~tions Frequency Valid Percent 
Strongly Disagree 1 0.5 
Disagree 6 2.8 
Somewhat Disagree 6 2.8 
Somewhat Agree 72 33.2 
Agree 109 50.2 
Strongly Agree 23 10.6 
n=217 
In survey question #16, the participants were asked to rate their agreement with 
the above statement, which addressed the notion that their education at the community 
college has prepared them for life after college. More student athletes agreed with this 
statement, indicating that the education has prepared them for the future. A total of 
94.0% of the participants believe they are well-prepared for their post-collegiate careers 
and life, while the remaining 6.0% were not as confident. The greater portion of those 
who did not feel as confident about their education as a measure of preparation for life 
after college were split between the options of "Disagree" and "Somewhat Disagree," and 
only one student athlete strongly disagreed that this statement held true. 
Commitment to College Education 
Research Question Two. How committed are community college student athletes 
to their college education? 
The second res~arch question was examined by reporting the frequencies of 
questions seventeen and eighteen, both of which addressed the student athletes' 
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commitment to their education at the community college. 
Table 16 
Survey Question # 17: "Even if I had not played a varsity sport, I would have 
attended a community college. " 
Response Options Frequency Valid Percent 
Strongly Disagree 40 18.4 
Disagree 59 27.2 
Somewhat Disagree 21 9.7 
Somewhat Agree 29 13.4 
Agree 42 19.4 
Strongly Agree 26 12.0 
n=217 
Table 16 shows great disparity in the responses. The participants indicated a wide 
variety of responses to the proposition of attending a community college regardless of 
sport participation. The results indicated that the community college student athletes are 
nearly split in their response to this question. Of the participants, 55.2% disagreed in 
some capacity to this question, stating that they would not have enrolled at a community 
college if they were not participating in an institutionally-affiliated sport. A total of 
44.8% selected "Somewhat Agree," "Agree," or "Strongly Agree" to this question, 
indicating that they would indeed have attended a community college even if they had not 
participated in athletics. 
Table 17 
Survey Question # 18: "If I could start over again in a community college and 
financially did not need athletics scholarship, I would still participate in athletics. " 
Response Options Frequency Valid Percent 
Strongly Disagree 10 4.6 
Disagree 21 9.7 
Somewhat Disagree 12 5.6 
Somewhat Agree 28 13.0 
Agree 57 26.4 
Strongly Agree 88 40.7 
n=217 
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As shown in Table 17, the responses of the participant vary. When examining all 
response options, the greatest percentage (40.7%) of the student athletes surveyed 
reported that they "Strongly Agree" they would participate in athletics, regardless of 
financial need. Of those who participated in the survey, 80.1 % total indicated that they 
agreed with the proposed statement to some degree. Forty-three students (19.9%) stated 
that they either "Strongly Disagree," "Disagree," or "Somewhat Disagree" with this 
statement, thus signifying that they would not participate in athletics if they did not 
financially need the scholarship money they receive from doing so. 
Contribution of Athletics to Student Development 
Research Question Three. How do community college student athletes rate the 
contribution of their participation in athletics in relation to their own personal 
development as a college student? 
The frequencies of questions nineteen through twenty-two were examined to 
evaluate the reported contribution that athletics have on the development of a community 
college student athlete. 
Table 18 
Survey Question # 19: "To what extent, if any, has your athletics participation 
contributed to your educational and/or personal development?" 
ResJ!onse 0)2tions Frequency Valid Percent 
Don't know 2 0.9 
Not at all 4 1.9 
Very little 5 2.3 
Somewhat 33 15.3 
Quite a bit 84 38.9 
Very much 88 40.7 
n= 216 
Question # 19 first addressed the perceived amount of contribution that athletics 
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has on one's educational and/or personal development. The overwhelming majority 
(94.9%) reported that athletics has contributed at least "Somewhat" to their own 
development, with 79.6% stating that athletics contributes "Quite a bit" or "Very much." 
Nine student athletes (4.2%) at the community college level believed that athletics either 
does "Not at all" contribute or as "Very little" contribution. Two student athletes did not 
know whether their own development has been influences by participating in athletics. 
Table 19 
Survey Question #20: "My athletics participation has contributed to my overall college 
experience in preparing me for life after graduation. " 
Res(!onse O[!tions Frequency Valid Percent 
Strongly Disagree 1 0.5 
Disagree 0 0.0 
Somewhat Disagree 6 2.8 
Somewhat Agree 35 16.1 
Agree 103 47.5 
Strongly Agree 72 33.2 
n=217 
Table 19 remains consistent with Table 18 in that the greatest portion (96.8%) of 
survey-takers agrees to some extent that athletics is a contributing factor to their future 
and life after graduation. A total of seven participants either "Somewhat Disagree" or 
"Strongly Disagree" that athletics is an influence, accounting for 3.3% of all student 
athletes participating in the survey. 
Table 20 
Survey Question #21: "How much help do you believe that the skills and/or values 
you have learned through your participation in intercollegiate athletics will help you 
in getting the job or career you desire?" 
Response Options 
Don't know 
Not at all 
Very little 
Somewhat 

















Of the participants of the survey, 44.8% indicated that the skills and/or values 
they have learned through intercollegiate athletics will help "Quite a bit" to achieve a 
40 
desirable career after graduation. An additional 32.1 % of the students felt even stronger 
about the proposed statement and selected that it will help "Very much." While thirty-six 
(17.0%) student athletes believe that these skills and/or values have helped "Somewhat," 
few participants stated that these learned attributes have helped "Very little" (9) or "Not 
at all" (3). One student athlete reported that he or she did not know how to rate the 
impact of these acquired skills and/or values. 
Table 21 
Survey Question #22: "How much do you believe that the personal contacts you have 
developed through your participation in intercollegiate athletics will help you in 
getting the job or career you desire?" 
Response Options Frequency Valid Percent 
Don't know 2 0.9 
Not at all 3 1.4 
Very little 13 6.0 
Somewhat 57 26.3 
Quite a bit 86 39.6 
Very much 56 25.8 
n=217 
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The twenty-second question item on the survey addressed the idea of networking, 
and how important the personal contacts and relationships developed in the athletics 
arena will help in the future when exploring and obtaining careers. The majority (97.7%) 
indicated that these personal contacts will assist in some capacity during the job search. 
Three student participants (l.4%) do "Not at all" believe for this to be the case, and two 
students (0.9%) were not quite sure. 
Academic Behaviors 
Research Question Four. To what extent do student athletes at the community 
college level rate their academic excellence both inside and outside the classroom? 
In order to make suggestions to address research question four, the frequencies 
and valid percentages of questions twenty-three through thirty-five were examined, all of 
which evaluate the participants' ratings of their academic excellence both inside and 
outside the classroom. 
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Table 22 
Survey Questions #23-30: "Focusing on your college experiences, how much of your time 
have you:" 
Not much of the time or less Some of the time or more often 
Survel'. Question Items Freguencl'. Valid Percent Freguencl'. Valid Percent 
Participated actively in 25 11.6 191 88.4 
class 
Met with a faculty 65 30.0 152 70.0 
member not associated 
with athletics 
Read a non-assigned 159 73.3 58 26.7 
book 
Engaged in doing 81 37.9 133 62.1 
"extras" that show a 
commitment to being a 
good student 
Come to class without 167 78.0 47 22.0 
completing readings or 
assignments 
Discussed ideas from 138 64.5 76 33.5 
your reading or classes 
with faculty members 
outside of class 
Discussed ideas from 79 36.9 135 63.1 
your reading or classes 
with others outside of 
class 
Discussed grades or 44 20.7 169 79.3 
assignments with a 
professor 
Table 22 illustrates questions twenty-three through thirty of the paper survey, 
which asks student participants to rate their perceived quantity of time spent towards each 
activity as either "Not much of the time or less" or "Some of the time or more often." Of 
these eight questions, the majority of students reported that they spend "Not much of the 
time or less" for the following activities: reading a non-assigned book (73.3%), coming to 
class without completing readings or assignments (78.0%), and discussing ideas from 
readings or classes with faculty members outside of class (64.5%). Between the two 
response options provided, the majority of community college student athletes selected 
the following activities as one they "Spend some of their time or more often" on: 
participating actively in class (88.4%), meeting with a faculty member not associated 
with athletics (70.0%), engaging in doing "extras" that show a commitment to being a 
good student (62.1 %), discussing ideas from readings or classes with others outside of 
class ( 63 .1 % ), and discussing grades or assignments with a professor (79 .3 % ). 
Table 23 
Survey Question #31: "What was your primary reason for choosing your major?" 
Response Options Frequency Valid Percent 
To stay eligible to compete 14 6.5 
Scheduling conflicts between classes and 3 1.4 
athletic schedule 
Because of transfer 
Other athletics-related reason 









When the student athletes were asked to select the primary reason for selecting his 
or her major, 147, representing the greatest portion of participants (68.7%), reported that 
they chose their majors for a reason unrelated to athletics. All other provided response 
options related to an athletics-related reason in choosing their major. "Because of 
transfer" was the next popular reason for major choice with 14.0% of the total responses. 
Twenty students (9.3%) selected their major because of an "Other athletics-related 
reason," fourteen (6.5%) chose a major that they felt would help them to stay eligible to 
compete, and the remaining three (1.4%) student participants stated that they chose their 
major because of scheduling conflicts between classes and athletic schedule. 
Table 24 
Survey Question #32: "Did your athletics participation prevent you from majoring in 












Most community college student athletes of this study (n = 181, 84.2%) believed 
that their participation in a collegiate sport did not prevent them from enrolling in their 
desired major. Although the majority felt as if athletics does not prevent them from 
choosing a major, a reported 15.8% (n = 34) felt as if they have not been able to select 
their desired major because of athletics participation. 
Table 25 
Survey Question #33: "How do you currently feel about your choice of academic 
major?" 
Response Options Frequency Valid Percent 
Very Negative 2 0.9 
Negative 5 2.4 
Somewhat Negative 15 7.1 
Somewhat Positive 51 24.1 
Positive 66 31.1 
Very Positive 73 34.4 
n=212 
The frequencies and percentages of Table 25 indicate that the greatest percentage 
of student athletes (89.6%) felt either "Somewhat Positive," "Positive," or "Very 
Positive" about their choice of an academic major, with the majority of those reporting 
"Very Positive" (34.4%). Fifteen student athletes (7.1 %) reported feelings of"Somewhat 
Negative" to their major choice, while a total of 7 participants (3.3%) felt "Negative" or 
"Very Negative" about their choice of academic major. 
Table 26 
Survey Question #34: "I view myself as more of an athlete than a student." 
Response Options Frequency Valid Percent 
Strongly Disagree 17 7.9 















In regards to viewing oneself as more of an athlete than a student, great disparity 
exists among all response options. The greatest percentage of students (24.8%) reported 
that they "Somewhat A.gree" with this statement. The response options "A.gree" (18.2%), 
"Strongly A.gree" (17.3%) "Disagree" (16.4%), and "Somewhat Disagree" (15.4%) 
followed the majority in number, but are all represent similar percentages of the entire 
sample. Those who "Strongly Disagree" that they view oneself as more of an athlete than 
a student represent the minority with a reported seventeen student athletes (7.9%). 
Table 27 
Survey Question #35: "!feel that what it takes to be a good athlete is very different 























Student participants were asked to rate their level of agreement with survey 
question item thirty-five, which addresses "what it takes" to be a good athlete and also a 
good student. Similar to the previous question, the selected responses indicate a wide 
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variance among the community college student athletes. While the majority (30.8%) 
"Disagree" with the proposed statement, the other response options received very similar 
numbers ranging from 12.1%to15.4%. 
Support Received 
Research Question Five. What levels of support, both academic and athletic, do 
student athletes believe they receive from their community college, coaches, and/or 
family? 
The frequencies of survey question items thirty-six through forty-eight were 
examined in order to make suggestions about the academic and athletics levels of support 
that community college student athletes receive from their institutions, coaches, and 
personal relationships. 
Table 28 
Survey Question #36: "Has this community college (either through general campus 
services or through the athletics department) provided you the academic, advising, and 
other non-financial assistance that you have needed to help you succeed 
academically? " 
Res~onse O~tions Frequency Valid Percent 
Not at all 4 1.9 
Very little 6 2.8 
Somewhat 51 23.7 
Quite a bit 94 43.7 
Very much 60 27.9 
n = 215 
The data reported in Table 28 indicate that all student athlete participants except 
for 4 (98 .1 % ), stated that the community college has provided them some form of 
academic advising and other non-financial assistance in order to succeed academically. 
The remaining four (l.9%) did not believe that their institution provided any sort of 
assistance whatsoever. Six student athletes (2.8%) reported receiving "Very little" 
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assistance, and 51 individuals selected "Somewhat" as their response. The greatest 
percentage of the participants ( 43. 7%) believe that their particular institution provides 
"Quite a bit" of these services, and an additional 27.9% selected that this statement 
applies to their institution "Very much." 
Table 29 
Survey Questions #37-41: "How do you assess the influence of"" 
Negative Positive 
Survey Question Items Frequency Valid Percent Frequency Valid Percent 
Your college coaches on 
your academic goals 
The academic advisors 
in your athletic 
department 
The academic advisors 
in your college or 
academic department 
Professors in the courses 
in your major 
















Question items 3 7-41 represent a table in which the participants were provided the 
response options of "Negative" or "Positive" when asked the items on the left-hand side. 
The table indicates that the majority of student athletes who participated in this survey 
report that the following forces are positive influences in their lives: college coaches on 
your academic goals (98.2%), academic advisors in your athletic department (94.9%), 
academic advisors in your college or academic department (93.5%), professors in the 
courses in your major (92.6%), and your favorite professor (97.2%). Also noted are the 
survey question items that received more "Negative" responses than others. Included are 
"Professors in the courses in your major," accounting for 7.4% of participants, and "The 
academic advisors in your college or academic department" with 6.5% of those feeling 
negative about the influence of this population. 
Table 30 
Survey Question #42: "!feel that some of my professors discriminate against me 
because I am an athlete. " 
ResJ!onse OJ!tions Frequency Valid Percent 
Strongly Disagree 32 14.8 
Disagree 80 37.0 
Somewhat Disagree 28 13.0 
Somewhat Agree 41 22.7 
Agree 29 9.7 
Strongly Agree 6 2.8 
n=216 
The slight majority (64.8%) of student participants stated that they either 
"Strongly Disagree," "Disagree," or "Somewhat Disagree" that their professors 
discriminate against them because of their athletic status. More alarming is that the 
remaining 35.2% who agreed in some form that they feel discriminated by their 
professors because of their involvement in athletics. 
Table 31 
Survey Question #43: "!feel that some of my professors favor me because I am an 
athlete." 
ResJ!onse OJ!tions Frequency Valid Percent 
Strongly Disagree 11 5.1 
Disagree 54 25.0 
Somewhat Disagree 24 11.1 
Somewhat Agree 76 35.2 
Agree 37 17.1 
Strongly Agree 14 6.5 
n=216 
When asked a question essentially opposite to the prior question, the responses 
were nearly split. Although the majority (35.2%) selected that they "Somewhat Agree" 
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that some professors favor them because of athletic status, an additional 17 .1 % "Agree" 
and 6.5% "Strongly Agree" with this statement, totaling to 58.8% of all participants of 
the survey. Twenty-four student athletes (11.1 % ) "Somewhat Disagree" that professors 
favor them because they are an athlete, while one-quarter of the group ( 54 participants) 
"Disagree" and 5.1 % (11 participants) "Strongly Disagree." 
Table 32 
Survey Questions #44-48: "How much social/emotional support do you receive from: " 
No help at Not much A great deal 
A little help Some help 
ill ~ ~~ 











Frequency <Valid Percent) 
9 (4.2) 14 (6.5) 20 (9.3) 
8 (3.7) 43 (19.9) 92 (42.6) 
8 (3.8) 30 (14.3) 72 (34.3) 
62 (28.8) 74 (34.4) 31 (14.4) 






The last five questions of this category asked the participants to rank the amount 
of social and emotional support they receive from immediate family, teammates, 
roommates, classmates, and other friends on a scale from "No help at all" to "A great 
deal of help." The data indicates that the majority of student athletes feel as if immediate 
family and roommates provide "a great deal of help" with social and emotional support, 
accounting for 79.6% and 39.0% of all responses. When asked to rate the amount of 
support received from classmates, there is disparity among the responses. Although the 
largest percentage (34.4%) selected "A little help," the remaining response options 
received similar numbers including 15.8% who reported receiving "No help at all." 
Participation in Campus and Community Educational Opportunities 
Research Question Six. What are the overall perceptions of the ability to 
participate in campus and community educational opportunities for college student 
athletes? 
The frequencies of survey question items forty-nine through fifty-seven were 
analyzed in order to postulate conclusions pertaining to research question six of this 
study, all of which describe the perceived opportunities to participate in educational 
activities on campus and in the community. 
Table 33 
Survey Question #49: "As a student-athlete, you may have participated in service 
projects promoted by the Athletics Department (visiting schools, charitable events, 















The majority of student-athletes (76.9%) participating in the survey indicated that 
the service projects promoted by the Athletics Department were valuable to them. 
Twenty-one of the participants (9.7%) did not feel as if these activities were of any value, 
and twenty-nine (13 .4%) reported that they have not participated in any activities of this 
kind. 
Table 34 
Survey Question #50: "With regard to your participation in service projects promoted 
by the Athletics Department, how do you assess the time spent on these projects?" 
Response Options Frequency Valid Percent 
Spent more time than I had 12 5.6 
I had sufficient time 
Would have liked to spend more time 









In this question of the survey, the student athletes were asked to assess the amount 
of time spent on any service projects promoted by the Athletics Department. Of those 
who participated in any service activities promoted by the Athletics Department, the 
majority (65.3%) felt as if they had sufficient time to do so. Although thirty-two students 
(14.8%) felt as if they would have liked to spend more time on these service projects, 
twelve participants (5.6%) reported feeling as if they spent more time than they had. The 
remaining group of participants (14.4%) indicated they had not participated in any type of 
service project promoted by the Athletics Department. 
Table 35 
Survey Question #51: "With regard to your participation in service projects promoted 














When asked about the enjoyment of participating in service projects promoted by 
the Athletics Department, the majority (75.9%) agreed that they did indeed enjoy 
participating in such activities. Nineteen of the student-athlete participants (8.8%) did 
not enjoy engaging in service projects, and the remaining thirty-three (15.3%) did not 
participate in any activities of this kind. 
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Table 36 
Survey Question #52: "Which of the following statements best describes your 
participation in service projects promoted by the Athletics Department or your team?" 
Response Options Frequency Valid Percent 
Completely voluntary 34 15.9 
Required 84 39.3 
Described as voluntary but I felt 37 17.3 
required to participate 
Some voluntary; some required 59 27.6 
n=214 
Table 36 illustrates the responses from Question item 52 on the survey 
questionnaire, addressing the level of requirement in which the individual felt in regards 
to their participation in the service projects. Great disparity exists on the table, with the 
greatest portion (39.3%) of student athletes reportedly indicating that their participation 
in these service projects were required of them. Fifty-nine students athletes (27.6%) 
represent the second most popular response, reporting that some of these experiences 
were voluntary and others were required. The final two response options of "Described 
as voluntary but I felt required to participate" and "Completely voluntary" received very 
similar percentages of the sample, representing 17.3% and 15.9% respectively. 
Table 37 
Survey Question #53: "Are you now or have you been a member of any campus-wide 
organizations (social or religious, student government, service organizations, etc.)?" 
Response Options Frequency Valid Percent 
Yes 34 15.7 
No 182 84.3 
n=216 
Table 37 illustrates that the majority of participants in this study (84.3%) 
indicated that they are not currently, nor ever have been a member of any campus-wide 
organizations. The remaining 15.7% reported that they are indeed involved. 
Table 38 
Survey Question #54: "Have there been educational opportunities (internships, 
research projects, study abroad, etc.) in which you wanted to participate but could not 
do so because of your athletics participation? " 









The largest percentage of student-athlete participants (56.9%) in the study 
reported that there have been zero educational opportunities in which they wanted to 
53 
participate in but were not able to do so because of their athletic schedules. Seventy-nine 
student athletes (36.6%) indicated that they have not be able to partake in some 
educational opportunities due to their participation in athletics, and fourteen (6.5%) 
individuals stated that they feel as if they have missed out on many of these opportunities 
due to athletics. 
Table 39 
Survey Question #55: "Focusing on the full range of educational opportunities available 
at this community college, how do you assess the time you have spent on them and the 
number of them that you have pursued?" 
Response Options 
I would like to have spent less time 
and/or pursued fewer opportunities 
I have spent as much time as I wanted 
and have pursued as many as I wanted 
I would have liked to have spent more 










Survey question item 55 asked the participants to rank the amount of the time they 
would have preferred to spend on educational opportunities offered at their community 
college. The majority, representing 57.4% of the sample, indicated that they have spent 
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as much time as they wanted and have pursued as many opportunities as they wanted. 
Seventy-nine student athletes (36.6%) would have liked to spend more time and/or 
pursued more opportunities available at their institution. The remaining thirteen 
individuals (6.0%) selected that they did not want to spend as much time as they had on 
such educational opportunities. 
Table 40 
Survey Question #56: "Have you spent as much time on all aspects of your academic 












When asked if they have spent as much time as they have wanted to spend on all 
aspects of their academic work, the results are nearly split. Table 40 indicates that 109 
student-athletes (50.5%) selected "Yes" that have spent as much time as wanted, and the 
remaining 49 .5%, or 107 student athletes, stated that they have not spent as much time as 
desired. 
Table 41 
Survey Question #57: "Have there been campus events (speakers, plays, concerts, etc.) 











The results in Table 41 display not as near of a split as was indicated in Table 40. 
This survey question item addresses the ability to attend campus events, such as speakers, 
plays, and concerts, in which they might have been interested but unable to attend. The 
majority (57.2%) reported that they do not fall within these circumstances, meaning they 
were not unable to attend any events in which they were interested. The remaining 
42.8% indicated that they have been interested in some events on campus, but were 
unable to attend. 
Time Demands of Being a Student Athlete 
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Research Question Seven. What do community college student athletes report as 
the required number of hours, days, and weeks spent fulfilling the everyday routine of 
being a student athlete? 
In order to make suggestions for the seventh research question, the frequencies of 
survey question items fifty-eight through sixty-five were examined, all of which address 
the time demands that are student athletes are faced with on a daily basis. 
Table 42 
Survey Questions #58-59: "During a typical week during your athletics season, on 
average, how many hours per week do you spend on the following: " 
Q 1-2 3-4 5-7 7-8 9-10 More than 
Hours Hours Hours Hours Hours Hours 10 Hours 
Question Items Freguency <Valid Percent} 
Practicing sports 0 (0.0) 2 (0.9) 5 (2.3) 11 (5.1) 10 (4.7) 43 (20.0) 144 (67.0) 
Playing sports 0 (0.0) 7 (3.3) 29 (13.7) 50 (23.6) 31 (14.6) 18 (8.5) 77 (36.3) 
As indicated in Table 42, student-athlete participants reported spending more 
hours towards practicing sports than hours spent playing in a game or match. Almost 
two-hundred participants (91.7%) stated that they spend 7 hours or more practicing sports 
on a typical week during their athletics season, with 144 of those (67.0%) specifically 
reporting 10 or more hours. A total of 18 student athletes (8.3%) reported spending less 
than 7 hours each week practicing their sport, with the greatest portion of these 18 (16 
student participants) selecting between 3-7 hours. When asked to select the number of 
hours spent in competition during an average week in-season, the responses were more 
varied. The majority (36.3%) stated that they spend more than 10 hours. However, 
23.6% selected 5-7 hours, 14.6% chose 7-8 hours, and 13.7% spent 3-4 hours. Also 
noted is that none of the individuals participating in the survey reported spending zero 
hours either practicing or playing sports during a typical week of their athletics season. 
Table 43 
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Survey Questions #60-61: "During your off-season, on average, how many hours per week 
do you spend on the following: " 
Q 1-2 3-4 5-7 7-8 9-10 More than 
Hours Hours Hours Hours Hours Hours 10 Hours 
Question Items Freguency (Valid Percent} 
Practicing sports 0 (0.0) 5 (2.3) 48 (22.4) 35 (16.4) 35 (16.4) 24 (11.2) 67 (31.3) 
Playing sports 46 (22.0) 43 (20.6) 35 (16.7) 22 (10.5) 22 (10.5) 12 (5.7) 29 (13.9) 
Table 43 is similar to Table 42 in that it addresses the amount of time spent 
practicing and playing sports on an average week. While the previous table addresses 
such time demands during an average week of in-season play, the two survey questions 
represented in Table 43 ask the student participants to report the amount of time spent 
towards these activities during the off-season. All participants reported spending at least 
1 hour practicing their sport during the off-season, with the majority (31.3 % ) of those 
indicating a time demand of more than 10 hours. All but 5 individuals who completed 
ili:e survey questionnaire stated that they spend at least 3 hours practicing their sports in 
the off-season. When asked to rank the amount of time spent playing competitively 
during the off-season, several individuals, accounting for 22.0% and representing the 
largest percentage of the sample, reported spending 0 hours on an average week. The 
overall results for this specific question varied greatly across the board with 20.6% 
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reporting 1-2 hours spent, 16.7% reporting 3-4 hours, 10.5% reporting 5-7 hours, another 
10.5% reporting 7-8 hours, 5.7% reporting 9-10 hours, and the remaining 13.9% 
reporting more than 10 hours. 
Table 44 
Survey Question #62: "Have you spent as much time on athletics participation as you 











The data in Table 44 illustrates the student athletes' opinion of having spent as 
much time on athletics as he or she wanted to spend. While the majority, representing 
86.8% of the survey participants, reported that they have spent as much time as they 
wanted to spend, twenty-eight student athletes (13.2%) did not believe this was the case. 
Table 45 
Survey Question #63: "In the years you have attended this community college, how 
many times each year did you get home for at least 15 days either during summer 
vacation or in the winter between semesters (or in breaks between quarters)?" 
Response Options Frequency Valid Percent 
On average, 3 or more times each year 39 18.0 
On average, twice each year 52 24.0 
On average, once each year 26 12.0 
On average, fewer than once each year 
Never 








Student-athlete participants were asked to select the appropriate number of times 
that he or she is able, on average, to travel home for at least 15 days either during the 
summer break or winter break between semesters. Although the greatest portion (39.6%) 
indicated that they were not certain because they are first-year students at their 
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community college, the responses express disparity. For those who did not indicate that 
they are first-year students, 24.0% travel home twice a year on average, 18.0% travel 
home three times or more, 12.0% travel once a year on average, 2.8% reported never 
travelling home more than 15 days at a time, and 2 .3 % reported fewer than once a year 
on average. A total of 44.0% stated that they get to go home at least once each year for 
more than 15 days at a time. 
Table 46 
Survey Questions #64-65: "In the years you have attended this community college, what is 
the average number of days you have spent at home: " 
ODays At least At least At least At least More than (1st year 
15 days 20 days 30 days 40 days 40 days 
student) 
Ouestion Items Freguency (Valid Percent} 
During summer vacation 92 (43.2) 16 (7.5) 11 (5.2) 14 (6.6) 15 (7.0) 60 (28.2) 
During winter vacation 98 (46.4) 40 (19.0) 35 (16.1) 23 (10.6) 2 (0.9) 11(5.1) 
The last two questions of the survey reflect a more descriptive version of the 
previous question. These two questions require the students to further evaluate the 
number of days they have spent at home, broken down into summer vacation and winter 
vacation. The number of those who indicated that they are a first-year student actually 
increased by 4 from the Question Item 64 to Question Item 65, representing 43.2% and 
46.4% of the sample respectively. Of those who stated specific amounts of days spent at 
home during these two vacation breaks, the responses appear to be nearly a mirror image 
of one another. More students (19.0%) reported spending "At least 15 days" at home 
during the winter break, while the greatest portion (28.2%) of students reported spending 
"More than 40 days" during the summer break. 
Differences in Ratings among Males and Females 
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Research Sub-question I.I. Is there a difference in college student athlete ratings 
of overall experiences when considering gender? 
Research Sub-question 2.1. Is there a difference in college student athlete ratings 
of commitment to education when considering gender? 
Research Sub-question 3.1. Is there a difference in college student athlete ratings 
of the contribution of athletics to their own student development when considering 
gender? 
Research Sub-question 5.1. Is there a difference in college student athlete ratings 
of perceived support levels when considering gender? 
Research Sub-question 7.1. Is there a difference in college student athlete ratings 
of time demands when considering gender? 
Independent samples t-tests were conducted in order to examine differences 
between males and females in regards to overall college experience, commitment to 
college education, contribution of athletics to student development, academic behaviors, 
support received, and time demands. A significance value of .05 was utilized for all 
statistical tests which evaluate the research sub-questions listed above. 
Table47 
Differences in Community College Student Athlete Ratings by Gender 
Males Females 
Subcategory M SD M SD t 
Overall College Experience 4.59 0.74 4.85 0.63 -2.78* 
Commitment to College 3.80 1.10 4.12 1.16 -2.14* 
Education 
Contribution of Athletics to 4.92 0.79 5.07 0.72 -1.46 
Student Development 
Support Received 3.75 0.59 3.89 0.58 -1.61 
Time Demands 5.17 1.08 4.85 1.16 2.05* 
*n < .05. 
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The data in Table 47 illustrates that the mean score on a Likert-type scale from 1 
to 6 for males is somewhat lower (M = 4.59, SD = 4.85) than that for their female 
counterparts (M = 4.85, SD = 0.63). When examining the overall college experience by 
gender, there was a significant difference in the scores. These results suggest that gender 
does have an impact on overall college experiences. 
The second category being evaluated is "Commitment to College Education," and 
when examining commitment to college education by gender, there also was a 
statistically significant difference between male student athletes (M = 3.80, SD= 1.10) 
and female student athletes (M = 4.12, SD= 1.16) at the community college level. 
Overall, females reported higher levels of commitment to one's community college 
education than males. 
The third and final independent variable in which statistically significant 
differences exist among male and female student athletes is "Time Demands." In this 
subcategory on a scale from 1 to 7, males are the group of the individuals to report higher 
levels of time demands in regards to playing and practicing sports (M = 5.17, SD= 1.08), 
while females reported slightly lower levels (M = 4.85, SD= 1.16). 
Differences in Ratings upon the Receipt of Athletic Scholarship Aid 
Research Sub-question 1.2. Is there a difference in college student athlete ratings 
of overall experiences when considering athletic scholarship aid? 
Research Sub-question 2.2. Is there a relationship between community college 
student athletes' ratings of their commitment to education and athletic scholarship? 
Research Sub-question 3.2. Is there a difference in college student athlete ratings 
of the contribution of athletics to their own student development when considering 
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athletic scholarship aid? 
Research Sub-question 5.2. Is there a difference in college student athlete ratings 
of perceived support levels when considering athletic scholarship aid? 
Research Sub-question 7.2. Is there a difference in college student athlete ratings 
of time demands when considering athletic scholarship aid? 
In order to examine any differences based upon the receipt of athletic scholarship 
aid, the following subcategories were tested in SPSS 20: overall college experience, 
commitment to college education, contribution of athletics to student development, 
academic behaviors, support received, and time demands. A significance value of .05 
was utilized for all independent samples t-tests, which evaluate the research sub-
questions listed above. 
Table 48 
Differences in Community College Student Athlete Ratings by Receipt of Scholarship Aid 
Receives Athletic Does Not Receive 
Scholarshi~ Aid Scholarshi~ Aid 
Subcategory M SD M SD t 
Overall College Experience 4.75 0.70 4.57 0.69 1.42 
Commitment to College 3.93 1.17 4.23 0.93 -1.45 
Education 
Contribution of Athletics to 5.04 0.77 4.79 0.68 1.73 
Student Development 
Support Received 3.84 0.59 3.73 0.59 0.95 
Time Demands 5.07 1.11 4.79 1.21 1.35 
*Q < .05. 
According to Table 48, the null hypothesis has been rejected in all sub-categories, 
indicating that there is no statistically significant difference between individuals who 
receive athletic scholarship aid from the community college and individuals who do not 
receive any athletic scholarship aid whatsoever in these reported categories. Those who 
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receive scholarship aid reported higher levels of satisfaction in overall college experience 
(M = 4.75, SD= 0.70), contribution of athletics to student development (M = 5.04, SD= 
0.77), support received (M = 3.84, SD= 0.59), and time demands (M = 5.07, SD= 1.11). 
The only subcategory in which student athletes who do not receive athletic scholarship 
aid reported higher levels than those who do receive athletic aid involves their 
commitment to a community college education (M = 4.23, SD = 0.93). 
Chapter IV Summary 
Chapter IV discussed the findings from the present study. The results indicated 
the types of experiences student athletes face on a daily basis and the extent to which 
student athletes feel supported from professionals, family, and friends. Also examined 
were the time demands required from both athletics involvement and collegiate 
academics. Differences were examined based on gender, as well as the receipt of athletic 
scholarship aid. Chapter V discusses in greater detail the results of the study and any 




This study examined the experiences of student athletes of community colleges, 
including those relating to recruitment, academic success, athletics, and social 
experiences. Provided in the first four chapters were an introduction to this study, a 
review of existing literature, the methodology of this present study, and the results of the 
survey responses. Chapter five presents several conclusions, as well as a discussion of 
the findings of all research questions and sub-questions. Also included in this chapter are 
recommendations for both future research on the topic and for institutions. 
Conclusions 
The primary purpose of this study was to investigate the experiences in the 
athletic, academic, and social realms that community college student athletes face. 
Because of the lack of literature focusing on community college student athletes, the 
researcher further investigated the perceptions of the student athletes in order to gain a 
better understanding of this particular group of individuals. The results of this study 
indicated several new findings regarding this population. Although community college 
student athletes more often felt as if they were more of an athlete than a student, the 
majority still chose majors unrelated to athletics participation and reported high levels of 
dedication to academics. Also noted are the relationships that community college student 
athletes have with coaches, immediate family members, and roommates, as those are the 
groups these individuals feel as if they receive the most support from. Differences 
existed in some areas among male and female student athletes, so appropriate services 
should be tailored to fit the specific needs of each group. Although no statistically 
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significant differences were apparent in those who received athletic scholarship aid and 
those who did not, it should not be dismissed. Overall, the results display high levels of 
academic and athletic support that community college student athletes experience on a 
daily basis. 
Overall College Experience 
Research Question One. To what extent do community college student athletes 
rate their overall college experience? 
Because the research regarding a student athlete's overall experiences at the 
community college is very limited, this study proceeded to examine the satisfaction levels 
that the surveyed student athletes reported in the survey regarding such overall 
experiences. The majority of community college student athletes (83.8%) agree in some 
capacity that they would still attend their chosen community college, if they were to start 
college over again. Similar to this response, most student athletes were not only satisfied 
with the overall educational experience they have received thus far, but they also 
considered the overall experience to be a positive one. Few individuals were dissatisfied 
at some capacity with their education, and even fewer felt that the overall experience to 
be a negative one. The overwhelming majority of individuals felt as if they are having a 
well-rounded educational experience at their community college. Approximately 94.0% 
of student athletes at this level agreed that their overall college education and experiences 
had indeed prepared them for post-graduation, while the remaining 6.0% did not believe 
that such experiences assisted in preparation for life after graduation. 
Research Sub-question 1.1. Is there a difference in college student athlete ratings 
of overall experiences when considering gender? 
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Equality among males and females is a hot topic not only in higher education and 
society as a whole, but also in the field of collegiate athletics. The role that gender plays 
in athletics at the community college level is one that continues to be examined. In order 
to meet Title IX requirements, progress has been made to close the athletic equity gap, 
which is currently at 18 percent (Staurowsky, 2009). Because of these differences in 
representation of females and males, athletic opportunities and experiences faced by 
female student athletes may differ greatly than those of their male counterparts. On a 
scale from one to six, with one being strongly dissatisfied and six being strongly satisfied, 
the females of this study reported statistically significant, higher levels of satisfaction 
regarding their overall college experience at an average score of 4.85. The average score 
for the males' ratings of overall college experience was a 4.59, which is not much lower 
on the satisfaction scale than their female counterparts. However, the presence of a 
statistical result indicates that there is a difference in overall college experiences when 
considering gender. 
Research Sub-question 1.2. Is there a difference in college student athlete ratings 
of overall experiences when considering athletic scholarship aid? 
Research is again scarce in regards to community college students as a 
population, more specifically inexistent when examining the thoughts, opinions, and 
experiences based upon the amount of scholarship aid one receives. In this study, those 
who received athletic scholarships reported slightly higher levels of satisfaction (x D = 
4.75) regarding their overall collegiate experiences in comparison to those who did not 
receive any athletic scholarships (xD = 4.57). The results of this study indicated that 
there is no statistically significant difference. Whether or not a student athlete at the 
community college level received athletic scholarship aid did not have a direct 
relationship with their reported overall college experiences. 
Commitment to College Education 
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Research Question Two. How committed are community college student athletes 
to their college education? 
Little research focuses on the commitment to college education for student 
athletes at all levels. When asked if they would still attend a community college if they 
had not played a varsity sport, and separately if they would still participate in athletics if 
they started over again at the community college and financially did not need athletics 
scholarship, the student athletes vary greatly in their responses. Regarding enrollment at 
a community college if they had not participated in athletics, the community college 
student athletes were nearly split in their responses to this question, with 55.2% 
disagreeing in some capacity that they would not have attended their chosen community 
college, and 44.8% agreeing that they would have attended regardless of participation in 
athletics. The second and final question of this section addressed the financial aspect as 
previously mentioned. Most student athletes (70.1 %) would still participate in athletics if 
they had to start over again in a community college and did not financially need the 
athletics scholarship aid. 
Research Sub-question 2.1. Is there a difference in college student athlete ratings 
of commitment to education when considering gender? 
When evaluating differences of the student athletes' commitment to college 
education based upon gender, the results indicated that female student athletes had higher 
levels of commitment (xD = 4.12) than their male counterparts (xD = 3.80). The scale 
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ranged from one to six, with one exemplifying the least amount of commitment and six 
showing the highest levels of commitment. This difference was statistically significant, 
representing a relationship between gender and one's commitment to their college 
education. 
Research Sub-question 2.2. Is there a relationship between community college 
student athletes' ratings of their commitment to education and athletic scholarship? 
Interestingly, the results of this study pointed toward higher levels of commitment 
to college education for those student athletes who do not receive any athletic scholarship 
aid (xD ~ 4.23), and the student athletes who do receive some amount of athletic 
scholarships had lower levels of commitment to education (xD = 3.93). These 
differences are not statistically significant, so there does not appear to be a direct 
relationship between commitment to college education and athletic scholarship aid. 
Contribution of Athletics to Student Development 
Research Question Three. How do community college student athletes rate the 
contribution of their participation in athletics in relation to their own personal 
development as a college student? 
All questions in this section addressed the perceptions of the levels of contribution 
that their participation in athletics has contributed to their future and life after graduation, 
such as obtaining a career. Pertaining to this sub-category of the survey, again, the prior 
research is very limited in regards to these perceptions of community college student 
athletes concerning life after graduation and personal development. The results of the 
study indicated that most student athletes at the community college level (96.8%) 
believed that athletics was a contributing factor to their future and life after graduation. 
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In addition, the overwhelming majority stated that these learned skills and values, as well 
as the personal contacts they have made through intercollegiate athletics, will indeed help 
them in the future to obtain a desirable job or career. 
Research Sub-question 3.1. Is there a difference in college student athlete ratings 
of the contribution of athletics to their own student development when considering 
gender? 
On a scale from one to six, with one displaying strong disagreement to athletics 
serving as a contributing factor to one's own development and six displays the highest 
levels of agreement with this statement, male student athletes of community colleges 
averaged a rating of 4.92. The results of this study indicated that females reported 
slightly higher levels than the ratings of males, with an average score of 5.07. The results 
did not show statistical significance; thus, the ratings of contribution of athletics to 
student development are not statistically different when considering gender. 
Research Sub-question 3.2. Is there a difference in college student athlete ratings 
of the contribution of athletics to their own student development when considering 
athletic scholarship aid? 
When evaluating any differences between those who do receive athletics 
scholarship and those individuals who do not, the ratings of the contribution of athletics 
to personal development do not show statistically significant differences. Although 
athletics scholarship recipients report higher levels of ratings regarding athletics as a 
contributing factor to development (xD = 5.04) than those student athletes who do not 
receive scholarship aid (xD = 4.79), these differences are not based upon the amount of 
athletics scholarship aid that the student athlete receives. 
Academic Behaviors 
Research Question Four. To what extent do student athletes at the community 
college level rate their academic excellence both inside and outside the classroom? 
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A highly debated topic among intercollegiate athletics is the idea that, too often, 
"athlete" is put before "student." With the time demands of practices, games, and other 
requirements, less attention may be paid to the academics of student athletes. A study 
conducted by Potuto and O'Hanlon (2007), researching student athletes from 18 Division 
I universities, discovered that some student athletes view themselves as more of an 
athlete than a student. A contrasting study by Horton (2009) researched community 
college student athletes and found that several students felt as if their academics 
superseded the sport in which they participate. In this present study, students were asked 
to rate their level of agreement with the statement, "I view myself as more of an athlete 
than a student." Great disparity existed among the response options ranging from strong 
disagreement to strong agreement, but the largest percentage of community college 
student athletes (24.8%) somewhat agreed with this statement. Consistent with Potuto 
and O'Hanlon's (2007) study, the overall majority (60.3%) of community college 
students viewed themselves as more of an athlete than a student. 
The first eight questions of this category addressed the amount of time community 
college student athletes spent completing the following activities: participating actively in 
class, meeting with non-athletics related faculty, reading a non-assigned book, engaging 
in "extras" to display a commitment to education, coming to class without completing 
readings/assignments, discussing ideas from the reading with faculty outside of class, 
discussing ideas from the reading with others outside of class, and discussing 
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grades/assignments with a professor. Based on the response options of "Not much of the 
time or less" and "Some of the time or more often," the majority of community college 
student athletes are spending not much of the time or less on activities such as reading a 
non-assigned book (73.3%), coming to class without completing readings or assignments 
(78.0%), and discussing ideas from readings or classes with faculty members outside of 
class (64.5%). Activities such as the following- participating actively in class (88.4%), 
meeting with a faculty member not associated with athletics (70.0%), engaging in doing 
"extras" (62.1 %), discussing ideas from readings or classes with others outside of class 
( 63 .1 % ), and discussing grades or assignments with a professor (79 .3 % ) - are those in 
which the majority of community college student athletes are more frequently engaged 
m. 
Studies conducted by Knapp and Raney (1988) and Sawyer (1993) propose the 
idea that student athletes often times will enroll in "easier" classes so that they can 
increase their grade point averages and chances for success in order to remain eligible for 
sport participation. Similarly, both studies found that student athletes earn more credits 
in physical education and kinesiology programs, which are programs that, on average, 
have earned higher grades than any other offered campus courses. Harmon (2010) 
discovered that many student athletes are faced with course selection challenges, 
resulting in the selection of courses that fit more accordingly with their busy schedules 
and time demands instead of courses tailored to his or her interests. Community college 
student athletes were also asked in this section to select the primary reason for choosing 
their major. The majority of student athletes ( 68. 7%) selected their major for a reason 
unrelated to athletics, while the remaining student athletes chose their major because of 
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athletics-related reasons. Those who chose majors for an athletics-related reason 
specifically decided to enroll in the program because of transfer (14.0%), other athletics-
related reasons (9.3%), to stay eligible to compete (6.5%), and scheduling conflicts 
between classes and athletic schedules (1.4%). The results indicated that most 
community college student athletes did not choose their major based upon athletics, but 
rather non-athletics related reasons, such as their own interests and career aspirations. To 
further confirm this finding, 84.2% of student athletes stated that athletics participation 
did not prevent them from majoring in what they really wanted, while the remaining 
15.8% stated the opposite. In addition, 89.6% of student athletes at community colleges 
felt positive about their choice of academic major. 
The results also displayed rich information about differences in the perceptions of 
student athletes regarding what it takes to be a good athlete in contrast to what it takes to 
be a good student. When examining a level of agreement or disagreement with this 
statement, the majority of individuals (58.8%) do not believe that what it takes to be a 
good athlete is any different than what it takes to be a good student, while 41.2% agree 
that the two areas are very different from one another. 
Support Received 
Research Question Five. What levels of support, both academic and athletic, do 
student athletes believe they receive from their community college, coaches, and/or 
family? 
A conceptual model created by Comeaux and Harrison (2011) displays the many 
factors that combine to produce the level of academic success a student athlete achieves. 
Academic support systems are positioned to serve the needs of student athletes and can 
range in availability and depth from school to school. Many institutions provide 
advisors, study tables, and/or a plethora of tools and resources to increase the academic 
success of their student athletes. This conceptual model, titled "Scholar-Baller" was 
developed to gain a better understanding of academic success based on a holistic 
perspective, one that includes many factors such as support systems and environment. 
The results of this study indicated different levels of support that community 
college student athletes received from not only their institution, but also from different 
groups of individuals off campus. A total of 98. l % of student athletes felt as if their 
community college provided them some level of academic advising and other non-
financial assistance in order to succeed academically. 
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The relationship that student athletes have with their coaches is perhaps one of the 
most influential and meaningful relationships they might have during their collegiate 
careers. This relationship affects athletes not only for their athletic performance, but also 
for their development as a person (Jowett and Cockerill, 2003). These researchers 
assessed the quality (positive or negative) and importance of three variables -
Complementarity, Closeness, and Co-prientation - on a coach-player relationship. 
Zajacova, Lynch, and Espenshade (2005) discovered that academic success in college is 
affected by self-efficacy and stress levels. They found that self-efficacy was a better 
predictor for academic success, thus leading to the idea that if a coach tells his/her student 
athletes that being an athlete is most important, the student may live up to these 
expectations, leading to increased struggles in the classroom. 
Assessing the influences of college coaches on one's academic goals, the majority 
(98.2%) of community college student athletes rated such influences as positive. Other 
influences studied included the following: academic advisors in athletic department, 
professors in courses of selected major, and one's favorite professor. All of the 
aforementioned influences were ranked as positive by an overwhelming percentage (at 
the very least, 92.6%) of community college student athletes. 
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A total of 35.2% of student athletes felt discriminated against by their professors 
because of their involvement in athletics. An increased percentage (58.8%), however, 
believed that they may be favored by some professors because of athletic status. 
Therefore, more community college student athletes felt favored by professors than 
discriminated against them. 
The creators of the Scholar-Baller program, Comeaux and Harrison (2011), 
suggested that it takes a team of educators, practitioners, researchers, and professional 
athletes to work together with institutions across the nation in order to provide concrete 
support for student athletes in the forms of curricula, assessment, and training. The 
results of this study indicated that community college student athletes received the 
greatest amount of support from immediate family members and roommates. 
Community college student athletes appeared to and have received higher levels of 
support from teammates and other friends. Conversely, classmates of student athletes are 
the group in which these individuals feel they received the lowest levels of support from. 
Research Sub-question 5.1. Is there a difference in college student athlete ratings 
of perceived support levels when considering gender? 
When evaluating all the different groups that student athletes received support 
from and the levels of support that they received, differences between males and females 
were examined. As mentioned previously, on a support level scale from one to six with 
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one representing the lowest level and six representing the highest level, females reported 
slightly higher levels of support (xD = 3.89) from these individuals and groups than their 
male counterparts reported (xD = 3.75). However, there was not a significant difference 
in the ratings of perceived support when considering gender. 
Research Sub-question 5.2. Is there a difference in college student athlete ratings 
of perceived support levels when considering athletic scholarship aid? 
Pertaining to the award of athletic scholarship aid, there was not a statistically 
significant difference in ratings of perceived support levels. Although athletic 
scholarship recipients rated levels of support at an average of 3.84 and those who don't 
receive athletic aid rated slightly lower levels at 3.73, there was no significant difference 
in perceived support levels when considering athletic scholarship aid. 
Participation in Campus and Community Educational Opportunities 
Research Question Six. What are the overall perceptions of the ability to 
participate in campus and community educational opportunities for college student 
athletes? 
Harmon (2010) stated that due to the time demands, student athletes are often 
unable to experience co-curricular clubs, organizations, and activities other than the sport 
in which they participate, in addition to the exploration of their personal identity. This 
factor contributed to the physical and social isolation from their non-athletic peers. In 
this study, only 15. 7% of student athletes have ever have been a member of any campus-
wide organizations. Almost half ( 43 .1 % ) of community college student athletes stated 
that there have been some educational opportunities in which they wanted to participate, 
but were not able to because of athletics participation. The largest percentage (57.4%) 
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believed that out of all educational opportunities available at their institution, they felt as 
if they had spent as much time as they wanted and pursued as many as they wanted. 
However, 36.6% indicated that they would have liked to have spent more time on such 
opportunities and/or pursuing more opportunities. Student athletes are nearly split when 
examining their interest in attending campus events but were unable to do so. While 
42.8% would have liked to have attended such events, the majority (57.2%) indicated that 
have been able to attend all campus events that they were interested in. 
Regarding service projects promoted by the Athletics Department, 76.9% of 
student athletes felt as if these opportunities and activities were valuable, and 80.1 % 
spent sufficient time on the projects or would have liked to spend more time. Some 
(9.7%) felt as if these activities were not valuable to them, and even fewer (5.6%) spent 
more time than they had completing these service projects. 
Time Demands of Being a Student Athlete 
Research Question Seven. What do community college student athletes report as 
the required number of hours, days, and weeks spent fulfilling the everyday routine of 
being a student athlete? 
The added demands of athletics, such as practicing and games, are what set this 
group of individuals apart from their non-athlete peers. Student athletes are constantly 
forced to balance loaded class schedules with practices, games, traveling, and team 
meetings. Wolverton (2008) and Eitzen (2009) discovered in their research that an 
average week consisted of more than forty hours of sport-related activities for student 
athletes, which did not include the academics, social life, and other activities that this 
group is responsible for. On average, the community college student athletes involved in 
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this study indicated that they spent just over 9.5 hours each week of their athletic season 
practicing sports and about 7.5 hours playing in games each week. Not one student 
athlete reported spending zero hours either practicing or playing their sport during their 
season. 
In regards to the off season, community college student athletes reported spending 
less time, although still substantial amounts, on practices and games. Practicing sports, 
on average, takes about 8 hours of their week during the off season, and playing official 
games, on average, consumes approximately 3.7 hours of their week. The majority of 
community college student athletes (86.8%) felt as if they had spent as much time on 
athletics participation as they wanted to spend. 
On average, student athletes at this level spent approximately 46 days at home 
during their summer vacations. It is assumed because of the shorter winter vacation 
length that, on average, student athletes spent close to 24 days at home. 
Research Sub-question 7.1. Is there a difference in college student athlete ratings 
of time demands when considering gender? 
Using the same scale of one through six as mentioned previously, male 
community college student athletes reported greater amounts of time demands (xD = 
5.17) than their female counterparts reported (xD = 4.85). Rejecting the null hypothesis 
has led to a conclusion that there is a significant difference of ratings of time demands 
among male and female student athletes at the community college level. Therefore, a 
statistically significant difference exists in the ratings of time demands when considering 
gender. 
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Research Sub-question 7.2. Is there a difference in college student athlete ratings 
of time demands when considering athletic scholarship aid? 
When considering the receipt of athletic scholarship aid, those who received 
scholarships reported greater time demands (xD = 5.07) than those who did not receive 
scholarship aid (xD = 4.79). However, the null hypothesis failed to be rejected, so there 
is not a statistically significant difference between the two variables. There was no 
significant difference in relationships among the receipt of scholarship aid and the ratings 
of time demands. 
Recommendations for Future Research 
During the completion of this study, the lack of research and valuable information 
on community college student athletes was evident in the review of prior literature. It is 
suggested that more extensive research be conducted on this group of individuals both on 
a general level and also in specific areas, such as the specific areas of academic 
achievement, athletic demands, and social experiences. 
Another recommendation is to widen the study to include several geographical 
locations across the nation and include more participants in the study. Because of the 
limitation this study incurred by only surveying two community colleges, with a total of 
21 7 student athletes, the results and conclusions may not be representative of all student 
athletes at the community college level. It is suggested that with more participants 
representing more geographical locations other than the Midwest, a more representative 
set of results will assist in making more sound conclusions for institutions and for those 
who work directly with this population. 
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Specifically, research may narrow in on the experiences of student athletes at the 
community college level in comparison to the experiences of athletes at the four-year 
institutional level. More extensive research has been conducted on student athletes 
performing at the NCAA Division I level, so it may be beneficial to gather this research 
and evaluate as a comparative analysis with the recruitment, athletic, academic, and 
social experiences of community college student athletes. 
A separate recommendation for future researchers is to further investigate the 
experiences of student athletes by variables other than gender and athletic scholarship 
aid. Class standing, type of sport team, future plans to transfer, and racial/ethnic 
background are all demographics that may be further explored. The experiences 
community college student athletes are faced with may differ greatly based upon such 
variables, thus shifting the type of services provided to these individuals. 
The fifth and final recommendation involves a longitudinal study in which 
perceptions and experiences of these individuals are studied from the freshman year of 
college through the senior year. The types of experiences differ greatly from the first 
year of college through the final year, and it may be beneficial to evaluate these 
differences. Similarly, a longitudinal study could examine the experiences of community 
college student athletes from freshman year through the end of their sophomore year, in 
which some individuals may graduate and begin their careers instead of transferring to a 
four-year institution. 
Recommendations for Institutions 
Based on the results of the study, it is recommended that athletic departments of 
community colleges and other professionals who provide support services for community 
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college student athletes focus on providing more gender-specific services. Statistically 
significant differences existed in many areas of a community college student athlete's 
collegiate career when considering gender, including overall college experiences, 
commitment to one's college education, and time demands. Therefore, it is 
recommended that academic advisors, faculty members, coaches, and other athletics-
related professionals focus in on the presence of such differences. Such services and 
support may include, but is not limited to, an advanced knowledge and training regarding 
proper, more suitable communication methods and styles based upon gender. Utilizing 
such gender-specific programs, services, and other types of assistance may aid in the 
growth and development of identity for community college student athletes. In addition, 
it should be continuously noted that athletics should be an environment provided with 
nurturing opportunities for both females and males. 
Another recommendation for the athletic departments of institutions is to build a 
stronger, more positive partnership with academic affairs. Approximately 35% of student 
athletes at the community college felt discriminated against by their professors because of 
their involvement in athletics. Collaboration with faculty members can be crucial in 
developing meaningful, positive relationships by an Athletics Department. Because of 
the time demands and periodic needs to miss class for these institutionally sponsored 
events, it is certainly beneficial to build and maintain positive relationships with partners 
across campus. 
One of the findings from this study was that the majority of student athletes 
(60.3%) at community colleges considered themselves to be more of an athlete than a 
student. As previously mentioned, Zajacova, Lynch, and Espenshade (2005) discovered 
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that academic success in college is affected by self-efficacy and stress levels. They found 
that self-efficacy was a better predictor for academic success, thus leading to the idea that 
if a coach tells his/her student athletes that being an athlete is most important, the student 
may live up to these expectations, leading to increased struggles in the classroom. It is 
recommended that those who have great influence over and provide support (i.e. coaches, 
academic advisors, athletic directors) to community college student athletes should 
provide positive levels of support for these individuals. Indicate to the student athletes 
the importance of academics, social experiences, and other non-athletics related 
experiences in the growth and development on one's identity. 
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Letter of Invitation and Consent 
TJ.le Experiences of Community College Student Athletes 
You are invited to participate in a research study conducted by Holly Nichols, a Master's student 
in the College Student Affairs program, and Dr. Daniel P. Nadler, Vice President for Student 
Affairs, at Eastern Illinois University. You have been asked to participate in this study because 
you have been identified as a student athlete at a community college. Your participation in this 
study is entirely voluntary. Please ask questions about anything you do not understand, before 
deciding whether or not to participate. 
The primary purpose of this study is to investigate the athletic, academic, and social experiences 
that community college student athletes face on a day-to-day basis. The survey should take 
approximately 5-15 minutes to complete. You may withdraw at any time without consequences 
of any kind. 
If you volunteer to participate in this survey, you will be asked questions about your: 
• Overall college experience 
• Commitment to college education 
• Contribution of athletics to student development 
• Academic behaviors 
• Support received 
• Participation in campus and community educational opportunities 
• Time Demands 
In order to provide better services and support for community college student athletes, you are 
encouraged to fill out the survey. You may benefit by knowing that you have assisted in 
providing accurate information regarding the experiences you face as a student athlete on your 
campus. 
Your participation is completely voluntary and confidential. You may answer only some 
questions, or you may choose not to participate in the survey at all. Your responses or declination 
of responses will not affect you academically, athletically, or in any other way at your community 
college. Any information that is obtained in connection with this study and that can be identified 
with you will remain confidential and will be disclosed only with your permission or as required 
by law. Demographic information is requested, but you are not required to give your name, 
social security numbers, or any other personal information. The data will be kept in a locked unit, 
in which only the researchers (Holly Nichols and Dr. Nadler) will have access. After three years, 
the data will be destroyed to ensure confidentiality. 
For any concerns regarding this particular research study, please contact Holly N. Nichols, at 
(217) 649-9343, or at hnnichols(W,eiu.edu; or Dr. Daniel P. Nadler, Vice President for Student 
Affairs, at (217) 581-3221, or at nadler(W,eiu.edu. 
If you have any questions about your rights as a research subject, you may contact the Eastern 
Illinois University Institutional Review Board (IRB) and/or Institutional Accountability and 
Research of Parkland College at: 
Institutional Review Board 
Eastern Illinois University 
600 Lincoln Ave. 
Charleston, IL 61920 
Telephone: (217) 581-8576 
E-mail: eiuirb@www.eiu.edu 
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You will be given the opportunity to discuss any questions about your rights as a research subject 
with a member of the IRB. The IRB is an independent committee composed of members of the 
University community, as well as lay members of the community not connected with EIU. The 





Survey for Community College Student Athletes 
Please take a few minutes to fill out this survey about your experiences of being a student athlete 
at a community college. Your opinions and feedback will remain confidential and are welcomed 
by the researcher. Thank you very much for your time and patience. 
GENERAL INFORMATION 
Gender: 
0 Male 0 Female 
Class Standing: 
0 freshman (0-29 credit hours compieted) 
0 Sophomore (30-59 credit hours completed) 
0 Other 
-------
Select one or more race: 
0 American Indian or Alaska Native 
0 Asian 
0 Black or African American 
0 Native Hawaiian or Other Pacific Islander 
0 White 
Are you Hispanic or Latino? (A person of Cuban, Mexican, Puerto Rican, South or Central 
American, or other Spanish culture or origin regardless of race) 
0 Yes 
0 No 
Please select the primary sport you participate in at your community college: 
0 Baseball 0 Softball 
0 Men's Basketball 
0 Men's Golf 
0 Men's Soccer 
0 Volleyball 
0 Women's Basketball 
0 Women's Soccer 
Do you plan to transfer to a 4-year college or university after you finish your classes at 
a community college? 
0 Yes 
0 No 
If you do plan to transfer to a 4-year college or university, do you plan to be a 
college student athlete at the transfer institution? 
0 Yes 
0 No 
Are you currently receiving any athletic scholarship aid? 
0 Yes 
0 No 
How many miles is this community college located from your home? 
91 
0 5 or less 0 6-10 0 11-50 0 51-100 0 101-500 0 Over500 
Please indicate the primary reason why you chose to enroll at this community college: 
0 The offering of a scholarship 0 Players on the present athletic team 
0 Academic reputation of school 0 School location 
0 Head coach 0 Opportunity to play 
0 Availability of preferred major 0 Academic Support Services offered by 
school 
So far, this community college has: 
0 Not met my expectations 
0 Met my expectations 
0 Exceeded my expectations 
OVERALL COLLEGE EXPERIENCE 
"If I could start over again, I would still attend this community college." 
0 Strongly 0 Disagree 0 Somewhat 0 Somewhat 0 Agree 
Disagree Disagree Agree 
How satisfied are you with your educational experiences? 
0 Strongly 
Agree 
0 Completely 0 Dissatisfied 
Dissatisfied 
0 Somewhat 0 Somewhat · 0 Satisfied 0 Completely 
Dissatisfied Satisfied Satisfied 
Reflecting on your college education thus far, how do you feel about the overall 
education you have received? 
0 Very 0 Negative 0 Somewhat 0 Somewhat 0 Positive 0 Very 
Negative Negative Positive Positive 
Do you believe that you are having a well-rounded educational experience? 
0 Yes 
0 No 
"My overall education has prepared me well for life after graduation." 
0 Strongly 0 Disagree 0 Somewhat 0 Somewhat 0 Agree 
Disagree Disagree Agree 
0 Strongly 
Agree 
COMMITMENT TO COLLEGE EDUCATION 




0 Disagree 0 Somewhat 
Disagree 
0 Somewhat 0 Agree 
Agree 
"If I could start over again in a community college and financially did not need 
athletics scholarship, I would still participate in athletics." 
0 Strongly 
Disagree 
0 Disagree 0 Somewhat 
Disagree 
0 Somewhat 0 Agree 
Agree 
CONTRIBUTION OF ATHLETICS TO STUDENT DEVELOPMENT 
To what extent, if any, has your athletics participation contributed to your 






0 Don't know 0 Not at all 0 Very little 0 Somewhat 0 Quite a bit 0 Very much 
"My athletics participation has contributed to my overall college experience in 
preparing me for life after graduation." 
0 Strongly 0 Disagree 0 Somewhat 0 Somewhat 0 Agree 
Disagree Disagree Agree 
0 Strongly 
Agree 
How much help do you believe that the skills and/or values you have learned 
through your participation in intercollegiate athletics will help you in getting the job 
or career you desire? 
0 Don't know 0 Not at all 0 Very little 0 Somewhat 0 Quite a bit 0 Very much 
How much do you believe that the personal contacts you have developed through 
your participation in intercollegiate athletics will help you in getting the job or 
career you desire? 
0 Don't know 0 Not at all 0 Very little 0 Somewhat 0 Quite a bit 0 Very much 
ACADEMIC BEHAVIORS 
(Please check the appropriate box.) 





Participated actively in class? 
Met with a faculty member not associated with athletics? 






Not much Some of 
of the time the time 
or less or more 
Engaged in doing "extras" that showed a commitment to 
Being a good student (e.g. spending extra time on homework)? 
Come to class without completing readings or assignments? 
Discussed ideas from your reading or classes with faculty 
members outside of class? 
Discussed ideas from your reading or classes with others 
outside of class r e.2. students, family members, co -workers]? 
Discussed grades or assignments with a professor? 
What was your primary reason for choosing your major? 
0 To stay eligible to compete 
0 Scheduling conflicts between classes and athletic schedule 
0 Because of transfer 
0 Other athletics-related reason 
0 Reason unrelated to athletics 
often 




How do you currently feel about your choice of academic major? 
0 Very 0 Negative 0 Somewhat 0 Somewhat 
Negative Negative Positive 
0 Positive 0 Very 
Positive 
"I view myself as more of an athlete than a student." 





"I feel that what it takes to be a good athlete is very different from what it takes to 
be a good student." 
0 Strongly 0 Disagree 0 Somewhat 0 Somewhat 0 Agree 







Has this community college (either through general campus services or through the 
athletics department) provided you the academic, advising, and other non-financial 
assistance that you have needed to help you succeed academically? 
0 Not at all 0 Very little 0 Somewhat 0 Quite a bit 0 Very much 
(Please check the appropriate box.) 
How do you assess the influence of: 
Negative Positive 
Your college coaches on your academic goals? 
The acarlcmk ad,isors in your athletic department? 
The academic advisors in your college or academic department? 
Professors in the courses in your major? 
Your favorite professor? 
"I feel that some of my professors discriminate against me because I am an athlete." 
0 Strongly 0 Disagree 0 Somewhat 0 Somewhat 0 Agree 0 Strongly 
Disagree Disagree Agree Agree 
"I feel that some of my professors favor me because I am an athlete." 
0 Strongly 0 Disagree 0 Somewhat 0 Somewhat 0 Agree 
Disagree Disagree Agree 
(Please check the appropriate box.) 
How much social/emotional support do you receive from: 
No help at Not much A little A great 








PARTICIPATION IN CAMPUS AND COMMUNITY EDUCATIONAL 
OPPORTUNITIES 
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As a student-athlete, you may have participated in service projects promoted by the 
Athletics Department (visiting schools, charitable events, fundraising, etc.) Were 
these activities valuable to you? 
0 Yes 
0 No 
0 I did not participate in any activities of this kind. 
With regard to your participation in service projects promoted by the Athletics 
Department, how do you assess the time spent on these projects? 
0 Spent more time than I had 
0 I had sufficient time 
0 Would have liked to spend more time 
0 I did not participate in any activities of this kind. 
With regard to your participation in service projects promoted by the Athletics 
Department, did you enjoy doing them? 
0 Yes 
0 No 
0 I did not participate in any activities of this kind. 
Which of the following statements best describes your participation in service 
projects promoted by the Athletics Department or your team? 
0 Completely voluntary 
0 Required 
0 Described as voluntary but I felt required to participate 
0 Some voluntary; Some required 
Are you now or have you been a member of any campus-wide organizations (social 
or religious, student government, service organizations, etc)? 
0 Yes 
0 No 
Have there been educational opportunities (internships, research projects, study 






Focusing on the full range of educational opportunities available at this community 
college, how do you assess the time you have spent on them and the number of them 
that you have pursued? 
0 I would like to have spent less time and/or pursued fewer opportunities. 
0 I have spent as much time as I wanted and have pursued as many as I wanted. 
0 I would have liked to have spent more time and/or pursued more opportunities. 
Have you spent as much time on all aspects of your academic work (including 
pursuing available educational opportunities) as you have wanted to spend? 
0 Yes 
0 No 
Have there been campus events (speakers, plays, concerts, etc.) in which you were 




(Please check the appropriate box.) 
During a typical week during your athletics season, on average, how many hours 
per week do you spend on the following? 
9-10 More 
0 1-2 3-4 5-7 7-8 hours than 




During your off-season, on average, how many hours per week do you spend on the 
following? 
9-10 More 
0 1-2 3-4 5-7 7-8 hours than 








In the years you have attended this community college, how many times each year 
did you get home for at least 15 days either during summer vacation or in the winter 
between semesters (or in breaks between quarters)? 
0 On average, three or more times each year 
0 On average, twice each year 
0 On average, once each year 
0 On average, fewer than once each year 
0 Never 
0 Don't know - I am a first-year 8tudent 
In the years you have attended this community college, what is the average number 
of days you have spent at home: 
Odays More 
(tst At least At least At least At least than year 15 20 30 days 40 days 40 
studen days days days 
t) 
During the summer vacation 
visit? 
During the winter vacation 
visit? 
Thank you for participating in this survey! 
